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Executive Summary  

 

The YWCA Auckland wished to evaluate the key strengths of its very successful Future 

Leaders Programme for young women from Decile 1-4 high schools in the Auckland 

region.  The YWCA also wanted to identify the operational challenges and 

opportunities of this programme from a variety of perspectives, including current and 

past young women engaged in the programme, their families, their mentors, and 

representatives from the schools which they attended so as 

to reveal a holistic picture of Future Leaders.    

All 43 participants spoke frequently and passionately of how 

ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŎƻƳƳǳƴƛŎŀǘƛƻƴΣ Ǝƻŀƭ ǎŜǘǘƛƴƎΣ ǇŜǊǎƻƴŀƭ 

organisational skills, confidence, leadership, study skills and 

public speaking had been profoundly boosted through Future 

Leaders.   

A major strength of the programme was its safety of being 

women-only, reinforcing cultural and religious mores which a number of families live 

by. Additionally, fŀƳƛƭƛŜǎ ǊŜƎǳƭŀǊƭȅ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ŜƴƎŀƎŜƳŜƴǘ ƛƴ 

Future Leaders positively affected the entire family.  It was considered important that 

Future Leaders remains free of charge so that it continues to be a realistic opportunity 

for families to support theiǊ ŘŀǳƎƘǘŜǊΩǎ ƛƴǾƻƭǾŜƳŜƴǘΦ  The existing duration of the 

programme - being 4-5 years - was widely supported by almost all evaluation 

participants.   

Since Future Leaders establishment in 2002, half of the schools (13 of the 24 schools) 

had a 100% retention rate of Future Leaders - a phenomenal achievement.  With the 

exclusion of one school (where a significant attendance drop occurred), the average 

retention rate across all 23 participating high schools was 88%. 

All Future Leader graduates still undertake extensive 

community service, which is a wonderful testament to their 

personal commitment back into their communities which 

had been nurtured through Future Leaders. More than 

three-quarters of the graduates have continued a 

relationship with their mentors. The same number 

answered that they responded to difficult situations better 

since being in Future Leaders.  Ninety five (95%) of the 

LǘΩǎ ƘŜƭǇŜŘ ƳŜ ǊŜŀƭƛǎŜ ǿƘƻ L 

am as a person, where I 

want to go. The Future 

Leaders programme has 

given me the tools to do 

that (Graduate) 

When the teacher asked 

me questions, LΩŘ ōŜ ǊŜŀƭ 

quiet and ask after class 

was finished Χnow I ask 

ŘǳǊƛƴƎ ŎƭŀǎǎΧ LΩǾŜ ǎǘŀǊǘŜŘ 

ǎŜǘǘƛƴƎ ƳƻǊŜ ƎƻŀƭǎΧŜǾŜn 

ŘǳǊƛƴƎ ǘƘŜ ŘŀȅΧ ƛǘΩǎ ŜŀǎƛŜǊ 

for me ΨŎƻǎ LΩƳ ƳƻǊŜ 

organised now (Current 

Participant) 
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graduates and current Future Leaders were smokefree. A number of graduate young 

ǿƻƳŜƴ ǎǇƻƪŜ ƻŦ Ƙƻǿ ǳƴƛǾŜǊǎƛǘȅ ǿŀǎ ΨŘŜƳȅǎǘƛŦƛŜŘΩ ŦƻǊ ǘƘŜƳ through Future Leaders 

being run at AUT University.  The subsequent enrolment of 69% of Decile 1-4 Future 

Leaders into full-time tertiary study is an excellent educational outcome.   

Collectively, these findings are powerful and successfully realise all four programme 

objectives, namely: 

 ¢ƻ ƛƴŎǊŜŀǎŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǎŜƭŦ-confidence by providing access to a range of 

experiences  

 To support and encourage young women to achieve their self-defined goals  

 ¢ƻ ǎǳǇǇƻǊǘ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀŎƘƛŜǾŜƳŜƴǘ  

 To facilitate opportunities for young women to actively lead  

 

The researchers reviewed current best practice pertaining to youth development and 

youth mentoring in New Zealand. The principles from the Youth Development Strategy 

Aotearoa (Ministry of Youth Development, 2002), and the Guide to Effective Practice in 

Youth Mentoring New Zealand (Youth Mentoring Trust, 2008) were matched against 

the existing Future Leaders programme so as to identify potential gains as well as 

existing strengths.  A Participant Assessment Tool was also 

developed so that YWCA staff can track the development needs 

of each participant and, following their graduation, celebrate 

the changes achieved in the four objectives of the programme. 

Clear areas for programme improvement emerged through the 

research.   

Cultural safety was identified by many of the evaluation 

participants as being a significant issue. There is a need for 

training which acknowledges and addresses cultural safety and 

understanding poverty for mentors and YWCA staff.   

CŀƳƛƭƛŜǎ ŀǊŜ Ǿƛǘŀƭ ŀƴŘ ƘŀǾŜ ǘƘŜ ǇƻǿŜǊ ǘƻ ŜƴƎŀƎŜ ƻǊ ŘƛǎŜƴƎŀƎŜ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ 

involvement in Future Leaders. A lot of work needs to be channelled by the YWCA staff 

into supporting mentor-family relationships and respectfully informing families about 

ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ƻōƧŜŎǘƛǾŜǎ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎΣ ǿƛǘƘ ŜƳǇƘŀǎƛǎ ōŜƛƴƎ ƎƛǾŜƴ ǘƻ ƛǘǎ ƭŜŀŘŜǊǎƘƛǇ 

ŀƴŘ ŜŘǳŎŀǘƛƻƴŀƭ ƳŜǊƛǘΦ  ¦ǎƛƴƎ ŦŀƳƛƭƛŜǎΩ ŦƛǊǎǘ ƭŀƴƎǳŀƎŜ ƛƴ ǘƘŜǎŜ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ŀƴŘ 

utilising the generous support offered by schools would be a very beneficial step.  

It was a really good 

programme, even my 

parents loved it, and 

ǘƘŜȅ ŀǊŜ ƭƛƪŜ Ψƛǘ ƘŜƭǇŜŘ 

you a lot through your 

ȅŜŀǊǎ ŀǘ ǎŎƘƻƻƭΩ 

(Graduate) 
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Other improvements raised during the discussions included the selection and retention 

of young women in Future Leaders; ǘƘŜ ǇǊƻƎǊŀƳƳŜǎΩ workshops, activities and events 

being sharpened for relevancy; and the recognition oŦ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŜȄƛǎǘƛƴƎ 

(and extensive) community service towards their overalƭ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ 

achievements.  

Two key recommendations emerged: 

 Ensure the programmeΩs content is age and developmentally-appropriate for the 

young women participants; 

 A clearer future pathway is developed for graduates within and beyond Future 

Leaders.   

 

In summary, Future Leaders is giving female students from Decile 1-4 high 

schools a chance to grow, learn, develop, and have new experiences that 

they would not normally have access to. Future Leaders enhances their 

self efficacy which in turn is resulting in strong educational achievements, 

leadership roles and personal confidence. 

 

 

When you graduated it definitely told me that Ψhey you're going to be 

successfulΩ (Graduate) 
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Rationale for this evaluation   

 

The YWCA Auckland wished to evaluate their existing Future Leaders Programme, specifically 

examining the strengths and needs of this programme from a variety of perspectives. The 

YWCA contracted Shona Ballinger, Consultant Researcher ŀƴŘ !¦¢Ωǎ LƴǎǘƛǘǳǘŜ ƻŦ tǳōƭƛŎ tƻƭƛŎȅ 

(IPP) ς represented by Professor Marilyn Waring Peer Reviewer and Nic Mason, Senior 

Researcher to undertake this evaluation.   

¢ƘŜ ¸²/! !ǳŎƪƭŀƴŘΩǎ key aim for this programme is:  

For young women on the Future Leaders Programme to become capable and confident 

leaders in many areas of society, acting as role models for other young people and 

taking their leadership skills back into their communities1 

Three important YWCA organisational evaluation aims have driven this evaluation, namely:- 

 The gathering, analysis and conversion of relevant information into usable social and 

economic evidence for future funding opportunities 

 The development of recommendations to strengthen the programme, and 

 The development of a new longitudinal evaluation framework for the programme. 

 

The four Objectives of the Future Leaders programme are:- 

 ¢ƻ ƛƴŎǊŜŀǎŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǎŜƭŦ-confidence by providing access to a range of experiences  

 To support and encourage young women to achieve their self-defined goals  

 ¢ƻ ǎǳǇǇƻǊǘ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀŎƘƛŜǾŜƳŜƴǘ  

 To facilitate opportunities for young women to actively lead  

 

The mechanisms which the YWCA uses by which to achieve these objectives are through 

engaging the young women with:- 

 A mentor 

 Activities and workshops 

 Voluntary community service work  

 YWCA staff 

                                                           
1
 Source: http://www.akywca.org.nz/futureleaders/about-introduction.html 

http://www.akywca.org.nz/futureleaders/about-introduction.html
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In this evaluation, we designed a matrix to assess the four programme ƳŜŎƘŀƴƛǎƳǎΩ 

effectiveness in ƳŜŜǘƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ƻōƧŜŎǘƛǾŜǎ ŦƻǊ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΦ ¢Ƙƛǎ ǿŀǎ ŘƻƴŜ ǎƻ ǘƘŀǘ 

connections could be identified between the Future Leaders objectives and the mechanisms 

and each of the stakeholders could participate in an evaluation. It was felt that this approach 

would ground the report so as to be optimally useful for the YWCA. The analysis is focused on 

how participants have experienced the programme.  

The target group of Future Leaders is young women from Decile 1-4 high schools from Te Tai 

Tokerau-Northland and the Auckland region. Other people strongly connected with the  

programme are the extended family which the young women themselves belong to, the 

schools which young women attend, the matched mentor with whom a young woman has a 

relationship for the duration of her involvement in Future Leaders, school liaison staff, and 

staff of the Auckland office of the YWCA. In this evaluation, we focussed on schools in greater 

Auckland only as Te Tai Tokerau-Northland Future Leaders programme was still being 

established.  

The structure of the report is as follows:  firstly, the CǳǘǳǊŜ [ŜŀŘŜǊǎΩ !ǎǎŜǎǎƳŜƴǘ ¢ƻƻƭ is 

outlined, which is the new longitudinal evaluation framework for the programme.  

TƘŜ ŜǾŀƭǳŀǘƛƻƴΩǎ Findings are reported in each sub-group of people surveyed and are 

consistently headlined as Demographic Data, Future Leaders Achievements, Duration of Future 

Leaders, and Future Leaders Improvements.  

The researchers were asked to identify Effective Youth Development Approaches, and these 

are outlined after the findings, as their meaning has resonance in the following section.  

Consequently, the Analysis and Conclusions section draws this quantitative and qualitative 

data together (triangulation) from across the six groups of participants involved in the 

evaluation into themes.   

The Recommendations section outlines how the Auckland YWCA can advance the aims of the 

evaluation, namely future funding opportunities; strengthening the programme; and the 

development of a longitudinal evaluation framework. 

Finally, the Appendices outline a sample of the preparatory work done to ensure that a mix of 

participants was achieved in this evaluation; a sample questionnaire; an overview of three 

local youth-focussed mentoring programmes; and an outline of the research methods used in 

the course of this evaluation.  
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Evaluation Methods and Fieldwork  

 

A broad range of people involved in the Future Leaders programme were participants in this 

evaluation, specifically; the young women themselves; their families; the women mentors; the 

school liaison people who facilitate Future Leaders in schools and graduates of the Future 

Leaders programme. Discussions with YWCA staff gained their views and experiences of Future 

Leaders and how they experienced the programme. In total, 43 participants contributed to this 

evaluation.   All participants received an Information Sheet about the evaluation and all gave 

Informed Consent prior to undertaking the evaluation. 

A series of quantitative (numbers-based) and qualitative (discussion-based) questions were 

asked of participants, which were modified so as to be audience-appropriate. All participants - 

except school liaison staff and YWCA staff - were asked about who they lived with; their age; 

ethnicity(s) and religious affiliations; languages spoken; health impairments; whether they 

smoked cigarettes; paid and unpaid work; and their income. The school liaison staff were only 

asked about their ethnicity(s); languages spoken; gender; and age.  The YWCA staff were not 

asked any demographic questions.  

The purpose of gathering the quantitative demographic data was to understand more fully 

who we were talking with, and the kinds of skills they possessed (for example, many of the 

families are multilingual) and the challenges they experienced (for example, the high level of 

unpaid work undertaken by many young women participants and graduates).  

Additionally, participants were asked to rate how the four mechanisms used by the YWCA ς 

mentor; activities, workshops and events; community service; and YWCA staff supported their 

achievement of the four Future Leaders programme objectives, referred to earlier in this 

ǊŜǇƻǊǘΩǎ wŀǘƛƻƴŀƭŜ ŦƻǊ Evaluation.  

The school liaison staff survey emphasised how well the initial YWCA Future Leaders 

presentations, consequent information and YWCA staff had supported and facilitated their 

school-based Future Leaders responsibilities.   

The mentors survey focussed on how well the initial YWCA mentor training, the quarterly 

ƳŜŜǘƛƴƎǎ ŀƴŘ ¸²/! ǎǘŀŦŦ ƘŀŘ ǎǳǇǇƻǊǘŜŘ ǘƘŜƛǊ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ƻǳǘŎƻƳŜs in relation to the four 

objectives.  

The qualitative semi-structured questions asked of the various participants within the six sub-

groups were strengths-based and diverse in breadth and coverage. The transcriptions of the 

discussions provided an in-depth opportunity to identify consistent themes and new ideas for 

the successful delivery of Future Leaders. 
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The interview with each current and previous Future LeadersΩ ȅƻǳƴƎ ǿƻƳŜƴ participants 

focussed on her engagement with the programme and how it had affected various aspects of 

her life including new experiences as a result of her involvement. The young woman was asked 

how she might handle difficult situations now in light of what she learnt through the 

programme, and about suggested improvements about the programme from each of the 

participants.  A sample questionnaire utilised by the researchers when interviewing current 

Future Leaders participants is included as Appendix II.  

In home-based interviews, families were asked about what improvements they saw for their 

daughter / grand-daughter through her involvement in Future Leaders, as well as what 

program improvements could be made so as to support their ongoing engagement with Future 

Leaders as a family. Carers were also questioned about any ΨŎƻǎǘǎΩ ǘƘŀǘ the family carried in 

supporting their daughter through Future Leaders.  

In focus groups, mentors were asked about what criteria could be used to select young women 

and mentors for Future Leaders as well as what improvements they thought would make 

Future Leaders even better for themselves.  Individually, each mentor was asked her opinion 

about the two or three consistent things that were discussed between herself and the young 

ǿƻƳŀƴ ŀƴŘ Ƙƻǿ ΨŀōƭŜΩ ǎƘŜ ŦŜƭǘ ƛƴ ƘŀǾƛƴƎ ǘƘŜǎŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎΦ  

In school-based one-on-one interviews, liaison staff were asked about each of the four 

programme goals and what advancement they had observed amongst the young women 

engaged in Future Leaders from their school. As with the other evaluation participants, 

programme improvements were asked about, as well as questioning how Future Leaders could 

more fully be supported and implemented by the school. School liaison staff were also asked 

about what criteria could be used to select mentees and mentors.   

In the office-based meeting with all of the YWCA Future Leaders staff, questions focused upon 

ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ƘƛƎƘƭƛƎƘǘǎΣ ǎǘǊŜƴƎǘƘǎ, challenges and potential improvements. 

Thus, a substantial series of graphs, quotes and data was produced from this pool of people 

which answers the fundamental evaluation question: how good is Future Leaders and what 

can be improved?   Collectively, the findings from the different sub-groups have identified 

some very useful information for the YWCA in response to this important enquiry.  
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Assessment of &ÕÔÕÒÅ ,ÅÁÄÅÒÓȭ $evelopment  

 

Background 

Future Leaders currently conduct a survey at the end of the year to gather feedback from 

participants, families and mentors involved, with approximately 1/3 of these surveys being 

returned. YWCA management identified that there is no current measure to monitor the 

ȅƻǳƴƎ ǿƻƳŜƴ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƎǊƻǿǘƘ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘǊƻǳƎƘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ 

Purpose  

The purpose of the participant assessment tool is for Future Leaders staff to monitor areas of 

growth and identify where the young women needs additional support. With permission from 

the young women, the staff can then use this information to inform the young women as well 

as their family, their mentor and possibly the school liaison person as to areas of success and 

areas of improvement required. All questions are linked to the four objectives of the 

programme. 

Process 

This assessment tool ǎƘƻǳƭŘ ōŜ ǳǎŜŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǘƛƳŜ ƻƴ CǳǘǳǊŜ [ŜŀŘŜǊǎΣ 

beginning after the first selection process and then every 6 months with the final assessment 

being around graduation.   Staff can take the assessment tool to the school meeting and have 

the young women complete it in a group setting. This ǇǊŜǎŜƴǘǎ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ŀ ΨōŀŎƪ ŀƴŘ 

ŦƻǊǘƘΩ ŘƛǎŎǳǎǎƛƻƴ ōŜǘǿŜŜƴ ŀƭƭ ƻŦ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜn and staff, and is a chance to ask and answer 

questions. It is important to make sure they realise it is not a test: no answer is right or wrong. 

By doing it in a group ensures they will feel relaxed and not as interrogated. It is also important 

to inform them that the YWCA will use the information to show their development over the 

forthcoming years. 

Outcome  

YWCA Future Leaders will be able to track the development needs of each participant and, 

following their graduation, celebrate the changes achieved in the four objectives of the 

programme. 

Pilot testing 

It is critical to pilot test the content, language, and applicability of the assessment tool with a 

group from each year group prior to implementing the assessment tool and that necessary 

adjustments are made. The results of the test will only ascertain if the assessment tools 

questions can be understood. 
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Future Leaders Participant Development Assessment 

 Resiliency 
False 

 
Not like 

me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

1 I am friends with myself 1 2 3 4 5 6 7 

2 I can handle many things at a time. 1 2 3 4 5 6 7 

3 I have self-discipline  1 2 3 4 5 6 7 

4 My belief in myself gets me through hard times.  1 2 3 4 5 6 7 

5 I can look at a situation in a number of ways 1 2 3 4 5 6 7 

6 Sometimes I make myself do things whether I want to 
or not 

1 2 3 4 5 6 7 

 Self Efficacy 
False 

 
Not like 

me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

7 My life has meaning to me 1 2 3 4 5 6 7 

8 It is easy for me to stick to my aims and accomplish 
my goals. 

1 2 3 4 5 6 7 

9 I am confident that I could deal efficiently with 
unexpected events 

1 2 3 4 5 6 7 

10 I can usually find several solutions to a problem 1 2 3 4 5 6 7 

11 I can remain calm when facing difficulties because I 
can rely on my coping abilities  

1 2 3 4 5 6 7 

12 If I am in trouble, I can usually think of a solution 1 2 3 4 5 6 7 

  

Educational Achievements 

False 
 

Not like 
me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

13 I have set personal educational goals 
1 2 3 4 5 6 7 

14 I can overcome challenges that slow my educational 
achievements  

1 2 3 4 5 6 7 

15 I can seek advice when needed to achieve in my 
education 

1 2 3 4 5 6 7 
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16 I have developed study skills to support my learning 
and achieving in education 

1 2 3 4 5 6 7 

  

Goal Setting  

False 
 

Not like 
me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

17 I know the importance of having goals and planning  
to achieve them 

1 2 3 4 5 6 7 

18 I know how to set a goal 1 2 3 4 5 6 7 

19 I know how to set goals for different parts of my life 1 2 3 4 5 6 7 

20 I know how to set a goal and work towards it 1 2 3 4 5 6 7 

21 I know how to achieve my goals and am committed to 
them my goals 

1 2 3 4 5 6 7 

22 I know how to re evaluate my goals 

 

1 2 3 4 5 6 7 

  

Leadership  

False 
 

Not like 
me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

23 I know my own strength areas (what I am good at) 1 2 3 4 5 6 7 

24 I live self care and responsibility at home with my 
family 

1 2 3 4 5 6 7 

25 I model self care and responsibility with my friends 1 2 3 4 5 6 7 

26 I have the ability to voice my views to a range of 
adults 

1 2 3 4 5 6 7 

27 I have the ability to work with a team  1 2 3 4 5 6 7 

28 I have the ability to create and communicate a vision 1 2 3 4 5 6 7 

29 I have the ability to motivate others 1 2 3 4 5 6 7 

30 I have the ability to share responsibility and distribute 
tasks 

1 2 3 4 5 6 7 

31 I  can manage change  1 2 3 4 5 6 7 

32 I  value my ongoing personal improvement  1 2 3 4 5 6 7 
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Future Leaders Participant Development Assessment 

Name______________________________ Age_____________ Year in at school___________ 

School_____________________________ Date__________________ 

  
False 

 
Not like 

me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

1 I am friends with myself 1 2 3 4 5 6 7 

2 I can handle many things at a time. 1 2 3 4 5 6 7 

3 My life has meaning to me 1 2 3 4 5 6 7 

4 It is easy for me to stick to my aims and accomplish my 
goals. 

1 2 3 4 5 6 7 

5 I have set personal educational goals 
1 2 3 4 5 6 7 

6 I can overcome challenges that slow my educational 
achievements  

1 2 3 4 5 6 7 

7 I know the importance of having goals and planning  to 
achieve them 

1 2 3 4 5 6 7 

8 I know how to set a goal 1 2 3 4 5 6 7 

9 I know my own strength areas (what I am good at) 1 2 3 4 5 6 7 

10 I live self care and responsibility at home with my family 1 2 3 4 5 6 7 

11 I model self care and responsibility with my friends 1 2 3 4 5 6 7 

12 I have self-discipline  1 2 3 4 5 6 7 

13 My belief in myself gets me through hard times.  1 2 3 4 5 6 7 

14 I am confident that I could deal efficiently with unexpected 
events 

1 2 3 4 5 6 7 

15 I can usually find several solutions to a problem 1 2 3 4 5 6 7 

16 I can seek advice when needed to achieve in my education 
1 2 3 4 5 6 7 

17 I know how to set goals for different parts of my life 1 2 3 4 5 6 7 

18 I know how to set a goal and work towards it 1 2 3 4 5 6 7 
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False 

 
Not like 

me 

  
 

Bit like 
me 

  
 

Mostly  
like me 

 True 
A lot 
Like 
me 

19 I have the ability to voice my views to a range of adults 1 2 3 4 5 6 7 

20 I have the ability to work with a team  1 2 3 4 5 6 7 

21 I have the ability to create and communicate a vision 1 2 3 4 5 6 7 

22 I can look at a situation in a number of ways 1 2 3 4 5 6 7 

23 Sometimes I make myself do things whether I want to or 
not 

1 2 3 4 5 6 7 

24 I can remain calm when facing difficulties because I can rely 
on my coping abilities  

1 2 3 4 5 6 7 

25 If I am in trouble, I can usually think of a solution 1 2 3 4 5 6 7 

26 I have developed study skills to support my learning and 
achieving in education 

1 2 3 4 5 6 7 

27 I know how to achieve my goals and am committed to them 
my goals 

1 2 3 4 5 6 7 

28 I know how to re evaluate my goals 1 2 3 4 5 6 7 

29 I have the ability to motivate others 1 2 3 4 5 6 7 

30 I have the ability to share responsibility and distribute tasks 1 2 3 4 5 6 7 

31 I  can manage change  1 2 3 4 5 6 7 

32 I  value my ongoing personal improvement  1 2 3 4 5 6 7 
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Resiliency  

Question numbers 

1, 2, 12, 13, 22 & 23 

Self Efficacy 

Question numbers 

3, 4, 14, 15, 24, & 25 

Educational Achievements  

Question numbers 

5, 6, 16 & 26 

Goal Setting  

Question numbers 

7, 8, 17, 18, 27 & 28 

Leadership  

Question numbers 

9, 10, 11, 19, 20, 21, 29, 30, 31 & 32 

 

 

This Future Leaders Participant Development Assessment has been developed by Shona 

Ballinger with support from Nic Mason (AUT).  

 

Information was gathered and re modified from the following sources: 

Resiliency - Wagnild and Young's (1993) 25-item psychological resilience scale. 

http://wilderdom.com/tools/ToolsSummaries.html 

Self Efficacy - Matthias Jerusalem & Ralf Schwarzer www.healthpsych.de 

Education  - VIC Health Intermediate Outcomes; Sarah Finlay Masters Research- Auckland 

University 

Goal Setting -  Goal Setting in WIA Youth Programs Cheryl R. Sturko Grossman 

Learning Works Connection ς Inspiring great Youth Work 
Leadership ς Ferber, Pittman, & Marschall (2002) 

 

 

 

http://www.healthpsych.de/
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Findings  

 

Past Participants (Graduates) 

Demographic data 

This is a summarised profile of the thirteen young women graduates of Future Leaders whom 

the researchers met with to discuss the programme:  

 Six of the 13 are the eldest child in the family, six were the youngest in the family (where 

there were between 2- 9 siblings). One graduate was in the middle of the family  

 54% of all Graduates were bilingual 

 61% of all Graduates lived with both of their parents 

 Only 2 Graduates identified themselves as NZ European or Pakeha only, with all others 

belonging to a number of ethnic identities  

 92% of Graduates were smoke-free 

 9ǉǳŀƭ ƴǳƳōŜǊǎ ƻŦ ǘƘŜ ƎǊŀŘǳŀǘŜǎ ƛŘŜƴǘƛŦƛŜŘ ǘƘŜƳǎŜƭǾŜǎ ŀǎ /ƘǊƛǎǘƛŀƴ ƻǊ ƻŦ Ψbƻ ǊŜƭƛƎƛƻƴΩ 

 53% graduates undertook a range of unpaid work for people outside of their household, 

including caring, household chores, fundraising and/or work for an external organisation 

such as a school, group, church, or marae in the last 7 days. The most frequent unpaid 

work was work with an external organisation. This work took between 1-14 hours of her 

time each week.  

 Additionally, ALL graduates did household work and half (54%) undertook childcare 

responsibilities within her own household. This work required an unpaid work 

commitment of between 1-29 hours each week by 68% participants, with a further 23% 

graduates doing 30-39 hours unpaid household work each week. It needs to be noted that 

some of these graduates were simultaneously undertaking unpaid work in an external 

location also, as previously noted, as well as between 1-20 hours of paid work / week.  

 69% of Graduates were in full time study and 46% of the sample were doing paid part-time 

work 

 92% earned under $10,000 / annum 

 15% of the Graduates surveyed were parenting 
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 ²ƘŜƴ ŀǎƪŜŘ άSince being in Future Leaders, do you now handle difficult situations 

ōŜǘǘŜǊΚέ, 10 ƎǊŀŘǳŀǘŜǎ ǊŜǎǇƻƴŘŜŘ ά¸Ŝǎέ  ŀƴŘ н ǊŜǎǇƻƴŘŜŘ άbƻέΣ ǿƛǘƘ ƻƴe graduate not 

sure 

 On average, graduates undertook 25 hours of community work in the previous month ς 

this represents over six hours per week of voluntary work 

 Of the sampled group of graduates for this evaluation, 77% are still in contact with their 

mentor 

 

Figure 1: How much did your mentor support you in.. 

 

In this data, the support received by the graduate from the mentor was shown very strongly 

across all four programme objectives. The highest level indicates that all graduates were 

supported in being a leader by their ƳŜƴǘƻǊ ŀǎ ǎƘƻǿƴ ōȅ ǘƘŜ ΨƎƻƻŘΩ ŀƴŘ ΨǾŜǊȅ ƎƻƻŘΩ ǊŀǘƛƴƎǎΦ 

This data also ŘŜƳƻƴǎǘǊŀǘŜǎ ǎǘǊƻƴƎ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜ ƳŜƴǘƻǊǎΩ ǇƻǎƛǘƛǾŜ ƛƴŦƭǳŜƴŎŜ ŀƴŘ ǊƻƭŜ ǿƛǘƘ 

ǘƘŜ Ǉŀǎǘ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǎ ǘƘŜ ǊŜǎǳƭǘǎ ǎƪŜǿ ǘƻǿŀǊŘǎ ΨƎƻƻŘΩ ŀƴŘ ΨǾŜǊȅ ƎƻƻŘΩΦ Where the data is 

more dispersed is in mentors supporting the graduates educationally.  ¢ƘŜǊŜ ŀǊŜ ƴƻ ΨǇƻƻǊΩ ƻǊ 

ΨǾŜǊȅ ǇƻƻǊΩ ǊŜǎǳƭǘǎ ƘŜǊŜΦ   
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Figure 2: How much did the activities, workshops and events support you in.. 

 

Eleven out of the 13 graduates ranked activities, workshops and events as being good or very 

good for developing their leadership skills, and 8 of the 13 graduates rated these activities as 

supporting them increasing their self confidence. Conversely, 7 out of 13 ranked activities, 

workshops and events as being poor or OK for supporting them to achieve educationally.  

Figure 3: How much did your community service work support you in.. 

 

Ten of the 13 graduates ranked community service as being good or very good in increasing 

their self confidence, and 11 of the 13 believed their leadership skills were supported through 

their community work.  Alternatively, 10 of the 13 ranked community service lowly for 

supporting their educational achievements.  
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Figure 4: How much did the YWCA staff support you in.. 

 

The graduates felt well supported by YWCA Future Leaders staff.  Twelve of the 13 current 

participants ranked the YWCA staff as being good or very good in their support of the 

ƎǊŀŘǳŀǘŜǎΩ leadership development. Similarly, eleven of the 13 ranked the YWCA staff as being 

good or very good in their support of their increase in self confidence.  

Future Leaders Achievements  

The graduates expressed many positive impressions and suggestions about their Future 

Leaders experiences.  

The young women consistently and openly spoke of how their confidence, leadership, listening 

and communication, goal setting, study skills, public speaking and personal organisational skills 

had been significantly and meaningfully enhanced by their engagement in Future Leaders.  

Many reflected ƻƴ Ƙƻǿ ǘƘŜȅ ƘŀŘ άƻǾŜǊŎƻƳŜ ǎƘȅƴŜǎǎέ: 

I used to be really one-sided but I am more open, I want to listen to what everyone has 

ǘƻ ǎŀȅ ŦƛǊǎǘ Χ ǘƘŀǘϥǎ ŀ ƭƻǘ ƻŦ ǘhe things that we did with the Future Leaders, mediation 

ǘȅǇŜ ƻŦ ǘƘƛƴƎ ǎƻ LϥƳ ƳƻǊŜ ŎŀƭƳ ƴƻǿΣ Řƻƴϥǘ ƭƻǎŜ ƛǘΧ ƛǘϥǎ ƎƛǾŜƴ ƳŜ ŀ ǾƻƛŎŜ ǘƻ ǎǇŜŀƪ ƻǳǘ 

(Graduate 10)  

Future Leaders encourages you to speak out of your comfort zone, try new things so I 

became more cƻƴŦƛŘŜƴǘ ǘƻǿŀǊŘǎ ǘƘŜ ŜƴŘΧ It's easier to handle difficult situations 

because you know how to approach people and communicate with people more 

effectively instead of losing your cool (Graduate 11)  
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Some participants gained skills through exposure to new and different facets of life culturally, 

socially, environmentally and economically: 

I was a little lost at the time [of starting Future Leaders] and I was not really sure what 

L ǿŀƴǘŜŘ ǘƻ ŘƻΧ ƘŀǾƛƴƎ ǘƘŀǘ ǎǳǇǇƻǊǘ ƻǳǘǎƛŘŜ ƻŦ Ƴȅ ƻǿƴ ƘƻƳŜ ǿŀǎ Χ ǘƘŜ ōƛƎƎŜǎǘ ǘƘƛƴg 

(Graduate 2) 

I think [Future Leaders] kept me on track, to be honest (Graduate 11) 

DŜǘǘƛƴƎ ǘƻ ƪƴƻǿ ƻǘƘŜǊ ǇŜƻǇƭŜ ŦǊƻƳ ŘƛŦŦŜǊŜƴǘ ŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘǎ όDǊŀŘ мнύΧ Lǘ Ƨǳǎǘ 

broadened my mind about the different ethnicities in New Zealand and how to 

interact properly, what they don't like, what they don't like to hear (Graduate 5) 

I don't need other people to tell me where I'm going and what to do. I've become a lot 

ƳƻǊŜ ƛƴŘŜǇŜƴŘŜƴǘΦ  LϥƳ Ƨǳǎǘ ƳȅǎŜƭŦ ǊŜŀƭƭȅΧ ώCǳǘǳǊŜ [ŜŀŘŜǊǎ Ƙŀǎϐ ōǊƻŀŘŜƴŜŘ Ƴȅ 

horizons (Graduate 8) 

I just gained different insights from different backgrounds and from different points of 

view and that fed me a lot knowledge-wise (Graduate 6) 

 

Involvement in physical activities such as surfing and staying on a marae was also enjoyed: 

Through the programme we were introduced to a variety of different experiences, 

different people, very inspiring women, and all of those activities personally 

strengthened my leadership skills and confidence level (Graduate 1) 

I'd say that was the turning point in my life, ǘƘŀǘ ŎŀƳǇ όDǊŀŘǳŀǘŜ фύΧ ¢ƘŜ ŎŀƳǇǎ ǿŜǊŜ 

ǘƘŜ ōŜǎǘ ǘƛƳŜǎ ōŜŎŀǳǎŜ ƛǘϥǎ ǿƘŜƴ ŜǾŜǊȅƻƴŜ ƎŜǘǎ ǘƻ ƪƴƻǿ ŜŀŎƘ ƻǘƘŜǊ ΧǘƘŜ ƭŀŘƛŜǎ ƻƴ 

Potiki Adventures they were young women themselves and they could inspire us, they 

understood us as well and we weren't surrounded by the older women (Graduate 10) 

 

Many of the young women felt that the points system2 was good as it certainly encouraged 

them to attend activities. Some of the graduates welcomed the chance to still attend some of 

the activities and events offered for the current intake of young women.  Additionally, a 

number of the graduates spoke about AUT ¦ƴƛǾŜǊǎƛǘȅΩǎ hosting of activities as a really good 

ǿŀȅ ǘƻ ΨŘŜƳȅǎǘƛŦȅΩ ŀ ǳƴƛǾŜǊǎƛǘȅ ŦƻǊ ǘƘŜƳ. They literally found out where the university was, 

walked around the campus ƎǊƻǳƴŘǎΣ ǿŜƴǘ ƛƴǘƻ ǘƘŜ ōǳƛƭŘƛƴƎǎ ŀƴŘ ǊŜŀƭƛǎŜŘ ǘƘŀǘ ƛǘ ǿŀǎƴΩǘ ǎƻ 

                                                           
2
 The participants earn points for attending events, workshops, activities; undertaking their community 

service work; contacting mentors; and are important criteria for attaining Future Leaders awards 
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strange. This venue was enjoyed by many of the young women, as it introduced the realities of 

a university into their world for the first time.  

Three graduates specifically mentioned the DVD that they received at their graduation which 

chronologically and visually chartered their development over the duration of the programme. 

These past participants spoke of how skills learnt in the programme gave them confidence 

when things were tough and really demonstrated how far they had developed over the four 

years of Future Leaders participation. 

Duration of Future Leaders  

There was a consistent finding that the programme should be between 4-5 years in duration. 

Starting the programme at the beginning of Year 10 was the preferred option. The graduates 

ƭƛƪŜŘ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ΨōǊƛŘƎŜŘΩ ǘƘŜ ŜƴŘ-of-school transition into future work or study 

options because leaving school and moving fulltime into the working / studying world was a 

big step.  

Future Leaders Improvements  

A common theme was the idea that there could be better cohesion across same-year groups 

ie., all Year 12 students from different schools on the programme coming together for 

activities.  The graduates suggested that students from within the same school would also 

benefit from joint activities. At Auckland Girls Grammar, the students would sometimes meet 

ǘƻƎŜǘƘŜǊ ŀƴŘ ǎƘŀǊŜ ǘƘŜƛǊ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ƛǎǎǳŜǎΥ 

More one on one contact within the groupΧ ǿƻǳƭŘ ƘŀǾŜ ƳŀŘŜ ƛǘ ŜŀǎƛŜǊ ŦƻǊ ƳŜΧ not 

just mentor and mentee, but as a group, because it would make the girls feel more 

relaxed (Graduate 5)  

All the girls in my group came from different backgrounds.  We wouldn't have hung 

out with each other if we hadn't met. That made us really really close and we're still 

really close now, so it was something that didn't just happen at school and was left at 

school. It was something that developed in school and is still developing now, life-long 

friendships (Graduate 2) 

 

When they were on the programme, they wanted more workshop-based instruction which 

was study and career-orientated: 

9ȄŀƳ ǇǊŜǇŀǊŀǘƛƻƴΣ ǿŜ ƘŀŘ ǘƘŀǘ ƻƴŜ ŜǾŜǊȅ ȅŜŀǊ ƳŀȅōŜ ǘǿƛŎŜ ŀ ȅŜŀǊ L ǘƘƛƴƪΧ ƛǘ ǿŀǎ 

really good but I think they repeated it a lot (Graduate 8) 

For my second to last and last year of the programme [I] was more business-

ƻǊƛŜƴǘŀǘŜŘΣ L ǿŀƴǘŜŘ ǘƻ ǎŜŜ aŀƻǊƛ ōǳǎƛƴŜǎǎ ǿƻƳŜƴ ŀƴŘ ōǳǎƛƴŜǎǎ ƻǿƴŜǊǎ Χ ǎƻ L ŎƻǳƭŘ 
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ƪƴƻǿ ǘƘŀǘ ǿƘŀǘ L ǿŀƴǘŜŘ ǘƻ Řƻ ƛƴ Ƴȅ ƳƛƴŘ Χ ǿŀǎ ǘƘŜ ǊƛƎƘǘ ǿŀȅ Χ ǎƻƳŜƻƴŜ ǘƻ ǎŀȅ ǘƘƛǎ 

person has done it so I can do it too (Graduate 9)   

I had less interest, especially in the last year because I found that they had repeated a 

ƭƻǘ ƻŦ ǘƘŜ ǿƻǊƪǎƘƻǇǎ Χ ώL ƘŀŘϐ ƳƻǊŜ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ ŦƛǊǎǘ ȅŜŀǊ ōŜŎŀǳǎŜ L ƘŀŘ ƴŜǾŜǊ ōŜŜƴ 

in any of the workshops and it was all new to me and I was very excited (Graduate 

млύΧ L ǘƘƛƴƪ ǿƘŜƴ ƛǘ Ǝƻǘ ǘƻ ǘƘŜ ƭŀǘŜǊ ǎǘŀƎŜǎ ƻŦ ǎŎƘƻƻƭ ώǿƻǊƪǎƘƻǇǎ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎϐ Ǝƻǘ 

harder because we had to stay back to do study and things like that (Graduate 11)  

Asking us what we wanted, who we wanted to hear and what sort of things we wanted 

to improve on (Graduate 9) 

 

Graduates also often spoke of wanting age-appropriate activities with their peers: 

Some of the classes that we had needed to be more aimed for our age, some of them 

ǿŜǊŜ ǉǳƛǘŜ ƘƛƎƘΧ ǿŜ ŘƛŘƴϥǘ ǳƴŘŜǊǎǘŀƴŘ ƛǘ ŀƭƭΧ things didn't really flow with what we 

ǿŜǊŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ƛǘ Ƨǳǎǘ ōŜŎŀƳŜ ŀ ōƛǘ ƻŦ ŀ Ǉŀƛƴ ŀǘ ǘƛƳŜǎΧ ƳŀƪƛƴƎ ǘƘŜ ŎƻǳǊǎŜǎ ŀ ōƛǘ 

more suited to what we are studying (Graduate 8) 

 

¢ƘŜ ƎǊŀŘǳŀǘŜǎ ǿŜǊŜ ǳƴŎƭŜŀǊ ŀǎ ǘƻ ǿƘŀǘ ǘƘŜȅ ŎƻǳƭŘ Řƻ ŀƴŘ ǎŀƛŘ ǘƘŀǘ άŜǾŜƴ ǘƘŜ ƳŜƴǘƻǊǎ ŘƛŘƴϥǘ 

knoǿ ǘƘŀǘ ǿŜ ŎƻǳƭŘ ŀŎǘǳŀƭƭȅ Ǝƻ ōŀŎƪ ǘƻ ǘƘŜ ¸ ŀƴŘ ǎŀȅ ǘƘƛǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ƛǎ ŀŎǘǳŀƭƭȅ ƴƻǘ ǿƻǊƪƛƴƎέ 

[Graduate 3]. Additionally, some of the young women graduates were not sure where and how 

ǘƘŜȅ ΨŦƛǘǘŜŘΩ ǿƛǘƘ CǳǘǳǊŜ [ŜŀŘŜǊǎ ŀŦǘŜǊ ǘƘŜ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ǘƘŜ р-year programme. There was a 

noted lack of clarity from the YWCA about this closure.  

There was a continued sense during the interviews of missed opportunities by the YWCA in 

ǳǘƛƭƛǎƛƴƎ ǿƛƭƭƛƴƎ ƎǊŀŘǳŀǘŜǎΩ ǎƪƛƭƭǎΣ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ȊŜǎǘΣ how many young women reported that 

they would like to remain involved in the programme through supporting the new recruits.  

It was difficult for past participants to attend workshops and group activities held on Saturdays 

and Sundays. As the quantitative data shows, there are many demands on these young 

ǿƻƳŜƴΩ ǎ ǘƛƳŜ ς family, school, church, work, sport etc. There was no consensus view as to the 

ideal time for events involving graduates.   Other ideas were put forward about the personnel 

who attended the workshops and the content and structure of the learning activities: 

L ǘƘƛƴƪ ǎƻƳŜ ƻŦ ǘƘŜ ōƛƎƎŜǎǘ ƛƴŦƭǳŜƴŎŜ ǘƘŀǘ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎ ƘŀŘ ƻƴ ǳǎ Χ ǿŜǊŜ ǘƘŜ ƭƻƴƎ 

ŀŎǘƛǾƛǘƛŜǎΣ ƭƛƪŜ ǘƘŜ ŎŀƳǇǎ Χ ƛǘ ǿƻǳƭŘ ōŜ ƳƻǊŜ ƘŜƭǇŦǳƭ ƻǊ ōŜǘǘŜǊ ƛŦ ǿŜ had a two day 

ŎŀƳǇ ƛƴǎǘŜŀŘ ƻŦ ǘǿƻ ǎŜǇŀǊŀǘŜ ŀŎǘƛǾƛǘȅ ŘŀȅǎΧ όDǊŀŘǳŀǘŜ 1)  

¢ƘŜ ōŜǎǘ ǘǳǊƴƻǳǘ ώƛǎϐ ǘƘŜ Řŀȅ ŀŦǘŜǊ ǘƘŜ ǎŎƘƻƻƭ ƘƻƭƛŘŀȅǎ ǎǘŀǊǘǎΣ ǎƻ ǘƘŀǘϥǎ {ŀǘǳǊŘŀȅǎΧ Ƴƻǎǘ 

tend to turn up for that workshop or activity (Graduate 3) 
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LŦ ȅƻǳ ƘŀǾŜ ŀ ǘǿƻ Řŀȅ ŎŀƳǇ ǿƘŜǊŜ ǇŜƻǇƭŜ ǎǘŀȅ ǘƘŜǊŜ ŦƻǊ ǘƘŜ ƴƛƎƘǘ Χ ǘƘŜ ƎƛǊƭǎ Ŏŀƴ ǘŀƭƪ 

with the mentors about a lot more personal stuff rather than rush, rush, rush 

(Graduate 1) 

Mentor-mentee workshops together could increase both of our knowledge or skills, so 

ōƻǘƘ ƻŦ ǳǎ ŎƻǳƭŘ ƘŜƭǇ ŜŀŎƘ ƻǘƘŜǊΧ ƛǘ ǿƻǳƭŘ ōŜ ǘǿƻ ǿŀȅ όDǊŀŘǳŀǘŜ тύ 

 

An explicit request that came from a number of the graduates was about increasing the 

number of Pacific Island and Maori women mentors and speakers in the programme: 

[When] Maori women and Pacific Island women did talk to us we tended to take a bit 

more from them than the others because I suppose we related to them more with our 

personal experiences (Graduate 9) 

I would have loved to see more Pasifika Island schools like out in the Manukau area on 

the programme (Graduate 5) 

For me and for my family it was really hard at first to relate to her [mentor] because 

we really had no similarities and our cultures were really different and it took a while 

for my mentor to understand what my culture represented and how my family 

operated and it took my parents a long time to warm up to her (Graduate 2) 

My dad [said] ΨI don't know what you're doing I don't know these peopleΩ, and it was 

really hard for him to let me go to some of the workshops because he thought I was 

ƎƻƛƴƎ ǘƻ ǘƻǿƴ ƻǊ ǎƻƳŜǘƘƛƴƎ ƻǊ ŘƻƛƴƎ ǎƻƳŜǘƘƛƴƎ ǎǘǳǇƛŘΦ Χ L ǿŀǎƴϥǘ ƧƻƛƴƛƴƎ ŀ Ŏǳƭǘ ƭƛke he 

ǿƻǳƭŘ ǎŀȅΧ 9ǾŜƴ ƛŦ ƛǘ ǿŀǎ ǎƻƳŜ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ ǇŀǊŜƴǘǎ ŎƻǳƭŘ ŎƻƳŜ ǘƻ ŀƴŘ ǎƻƳŜƻƴŜ 

could talk to them about what we were doing, where I was out, what was my progress. 

Informing them more, because they're importantΧ ώǘƘƛǎϐ ǿƻǳƭŘ ǘŀƪŜ ǎƻƳŜ ǎǘǊŜǎǎ ƻŦŦ 

my shoulders (Graduate 10) 

 

Communication was raised as an issue by the young women. Some young women spoke of 

receiving information from the Y, whilst others did not appear to be doing so. In other 

instances, the school liaison person was singled out as not facilitating the YWCA staff school 

visits as fully as she might have, and this had been frustrating for the Future Leaders.   

The Future Leaders YWCA staff turnover has been noted by many involved in the programme, 

and not enjoyed. Many past participants felt that there was little continuity, and when new 

staff came on board, little effort was made in the way of introductions: 
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All the new staff in the YWCA, it would be better if the students got the chance to 

ƳŜŜǘ ǘƘŜƳ ǇŜǊǎƻƴŀƭƭȅ ƻƴ ŀƴ ŜǾŜƴǘ Χ ǎƻƳŜǘƘƛƴƎ ǎƳŀƭƭ Χ ǘƻ ƳŀƪŜ ǘƘŜ ƛƴǘǊƻŘǳŎǘƛƻƴ 

ƳƻǊŜ ǇŜǊǎƻƴŀƭƛǎŜŘΧ ƛǘϥǎ ǉǳƛǘŜ ŘƛŦŦŜǊŜƴǘ ǿƘŜƴ ȅƻǳ ƎŜǘ ǘƻ ƳŜŜǘ ǘƘŜƳ ŦŀŎŜ ǘƻ ŦŀŎŜ Χ ƛǘϥǎ 

quite hard to establish a relationship and it's quite awkward when you don't really 

know the person and you've just read information about them (Graduate 6) 

 

Most graduates spoke positively of the programme and of the personal strength which they 

gained through their involvement in Future Leaders: 

I've got a lifelong friend from it, it's helped me get to know me better, it's helped me 

realise who I am as a person, where I want to go. The Future Leaders programme has 

given me the tools to do that (Graduate 9) 

Lǘ ǿŀǎ ŀ ǊŜŀƭƭȅ ƎƻƻŘ ǇǊƻƎǊŀƳƳŜΣ ŜǾŜƴ Ƴȅ ǇŀǊŜƴǘǎ ƭƻǾŜŘ ƛǘΣ ŀƴŘ ǘƘŜȅ ŀǊŜ ƭƛƪŜ Ψƛǘ ƘŜƭǇŜŘ 

you a lot tƘǊƻǳƎƘ ȅƻǳǊ ȅŜŀǊǎ ŀǘ ǎŎƘƻƻƭΩ (Graduate 7) 

When you graduated it definitely told me that hey you're going to be successful 

(Graduate 5) 

 

 

Current Participants 

Demographic data 

This is the summarised profile of young women interviewed as part of this evaluation into 

Future Leaders:  

 Four of the six current participants surveyed were the eldest child in the family, one was 

the youngest in the family, and one is the second-born of four children  

 The majority of current Future Leaders were non- European / Pakeha  

 Five current Future Leaders were bilingual 

 Three current Future Leaders lived with both of their parents 

 ALL young women surveyed were smoke-free 

 Half of current Future Leaders identified themselves as Christians  

 One current Future Leader had paid part time work 

 ALL of the young women had undertaken unpaid work for people not in their household 

including caring, household chores, fundraising and/or work for an external organisation 
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such as a school, group, church, or marae in the last 7 days, with this time commitment 

requiring between 1-14 hours.  

 ALL current Future Leaders had undertaken housework chores in their own home which, 

for four of the six participants, took between 5-14 hours each week. One young women 

undertook between 15-29 hours unpaid work per week 

 Five of the six participants did not earn any income 

 ²ƘŜƴ ŀǎƪŜŘ άSince being in Future Leaders, do you now handle difficult situations 

ōŜǘǘŜǊΚέ, ŀƭƭ ǎƛȄ ǊŜǎǇƻƴŘŜŘ ά¸Ŝǎέ   

 

All six respondents ranked their mentor support as being good or very good in achieving 

educationally and in being a leader. This demonstrates strong ǎǳǇǇƻǊǘ ƻŦ ǘƘŜ ƳŜƴǘƻǊǎΩ ǇƻǎƛǘƛǾŜ 

influence and role with the current participants.  The six students had strong support of the 

Future Leaders activities, workshops and eventsΩ capacity to positively influence the current 

participants. All respondents ranked highly the activities, workshops and events in supporting 

them in all programme objectives. Community service is highly supported by the young 

women in developing their leadership skills but not convincingly in supporting their education. 

The YWCA staff capacity to positively influence the current participants is strongly supported. 

 

Future Leaders Achievements  

In meeting with six current young women participants, a range of impressions and experiences 

have been gathered.  Like the graduates, the current participants spoke often of how their 

confidence, leadership, communication, and goal setting had been enhanced by their 

engagement in Future Leaders: 

LΩƳ ƳƻǊŜ ƻǳǘ ǘƘŜǊŜ ǘƘŀƴ ōŜƛƴƎ ǘƛŜŘ ǳǇ ƛƴ Ƴȅ ǎƘŜƭƭΧ  I like to talk ǘƻ ǇŜƻǇƭŜ ƴƻǿΧ I end 

ǳǇ ǎƳƛƭƛƴƎ ŀǘ ǘƘŜƳΣ L ǎƳƛƭŜ ŀ ƭƻǘ Χ Χ L ŘƻƴΩǘ ƎŜǘ ƛƴǘƻ ǘǊƻǳōƭŜ ǘƘŀǘ ƻŦǘŜƴ ό/ǳǊǊŜƴǘ 

Participant 3) 

I learnt leadership skills from the Future Leaders so I know how to put [leadership] into 

practice and not always lead and let other people lead as well (Current Participant 5) 

aƻǊŜ ŎƻƴŦƛŘŜƴǘΧ ǿƘŜƴ ǘƘŜ ǘŜŀŎƘŜǊ ŀǎƪŜŘ ƳŜ ǉǳŜǎǘƛƻƴǎΣ ǎƻƳŜǘƛƳŜǎ LΩŘ Ƨǳǎǘ ōŜ ǊŜŀƭ 

ǉǳƛŜǘ ŀƴŘ LΩŘ ŀǎƪ ŀŦǘŜǊ Ŏƭŀǎǎ ǿŀǎ ŦƛƴƛǎƘŜŘ ōǳǘ ƴƻǿ ΧL ŀǎƪ ŘǳǊƛƴƎ ŎƭŀǎǎΧ LΩǾŜ ǎǘŀǊǘŜŘ 

ǎŜǘǘƛƴƎ ƳƻǊŜ ƎƻŀƭǎΧŜǾŜƴ ŘǳǊƛƴƎ ǘƘŜ ŘŀȅΧ ƛǘΩǎ ŜŀǎƛŜǊ for mŜ ΨŎƻǎ LΩƳ ƳƻǊŜ ƻǊƎŀƴƛǎŜŘ 

now (Current Participant 1) 

¸ƻǳ ƳƛƎƘǘ ǘƘƛƴƪ ȅƻǳΩǊŜ ǘƘŜ ƻƴƭȅ ƻƴŜ ōǳǘ ŀŎǘǳŀƭƭȅ ȅƻǳΩǊŜ ƴƻǘΦ  ¢ƘŜǊŜΩǎ ƻǘƘŜǊ ƎƛǊƭǎ ƻƴ ǘƘŜ 

programme that have problems with self confidence and stuff (Current Participant 4) 
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Duration of Future Leaders  

As with the graduates, there was regular reporting that Future Leaders should be between 4-5 

years in duration.  

Future Leaders Improvements  

A number of young women spoke of wanting workshops that were more relevant to their 

current and future studying commitments and options, and to be more active: 

L ǘƘƛƴƪ ƳƻǊŜ ŀŎǘƛǾƛǘȅ ŘŀȅǎΧ ƳŀƪƛƴƎ ǘƘŜ ǿƻǊƪǎƘƻǇǎ ƳƻǊŜ ƛƴǘŜǊŜǎǘƛƴƎ ǊŀǘƘŜǊ ǘƘŀƴ Ƨǳǎǘ 

ǎƛǘǘƛƴƎ ǘƘŜǊŜ ƭƛǎǘŜƴƛƴƎΧ aƻǊŜ ƭƛƪŜ Ǝƻ ƻǳǘ ǘƘŜǊŜ ǎŜŜ ǿƘŀǘ ǘƘŜȅ Řƻ ŀƴŘ ŀŎǘǳŀƭƭȅ ǎƻǊǘ ƻŦ 

ŜȄǇŜǊƛŜƴŎŜ ƛǘ ȅƻǳǊǎŜƭŦΧ  going to the actual environment and seeing what that was like 

(Current Participant 1) 

 

The timing of the Future Leaders workshops and group activities were discussed with no 

consensus time or day found amongst the current participants.  Alternative ideas proffered 

iƴŎƭǳŘŜŘ ŀ ǿŜŜƪ ƻŦ ǘƘŜ ƘƻƭƛŘŀȅǎΣ ŜǎǇŜŎƛŀƭƭȅ ŀǎ ǘƘƛǎ ŎƻǳƭŘ ƛƴŎƭǳŘŜ ŀƴ ƻǾŜǊƴƛƎƘǘ ΨŎŀƳǇΩ ƻǇǘƛƻƴ 

which many of the young women had enjoyed immensely. Another idea was for activities to be 

based at school and held possibly on weekdays after school. The current young women were 

keen for their mentors to be involved in the activities: 

We want them [mentors] ǘƻ ōŜ ƘŜǊŜΧ ƛŦ ǘƘŜ ƳŜƴǘƻǊǎ ŎŀƳŜ ŀƭƻƴƎ ƛǘ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ 

much better (Current Participant 5) 

 

Communication was also raised by one young woman as being problematic. The interviews did 

not reveal why this might have occurred, although the school liaison person was identified as 

not being helpful in informing the girls of a forthcoming YWCA staff school visit.  However, four 

of the six young women found the Y staff to be very supportive of them as people: 

They always offer support and they do this yearly talk with you and if you ever need 

ŀƴȅǘƘƛƴƎ ȅƻǳ Ƨǳǎǘ Ŏŀƭƭ ǘƘŜƳ ŀƴŘ ǘŜƭƭ ǘƘŜƳ ŀƴŘ ǘƘŜȅΩƭƭ ǎƻǊǘ ǎǘǳŦŦ ƻǳǘ ŦƻǊ ȅƻǳΦ  [ƛƪŜΣ ƛŦ ȅƻǳ 

ƴŜŜŘŜŘ ŎƻǳƴǎŜƭƭƛƴƎ ǘƘŜȅΩƭƭ ƎŜǘ ȅƻǳ ŎƻǳƴǎŜƭƭƛƴƎ ΧƛŦ ȅƻǳ ƴŜŜŘŜŘ ƘŜƭǇ ǿƛǘƘ ȅƻǳǊ 

ǎŎƘƻƻƭǿƻǊƪ ƻǊ ǎƻƳŜǘƘƛƴƎ ōŜǎƛŘŜ ȅƻǳǊ ƳŜƴǘƻǊΣ ǘƘŜȅΩƭƭ ƘŜƭǇ ȅƻǳ ǿƛǘƘ ǘƘŀǘ ό/ǳǊǊŜƴǘ 

Participant 4) 
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Families  

Demographic data 

Here are the summarised profiles of the six families met with to discuss Future Leaders:  

 The majority of respondents were ethnicities other than New Zealand Maori or Pakeha 

 66% of Family were bilingual  

 83% of the participants were non-smokers 

 66% of the families identified as Christians 

 ¢ƘŜǊŜ ǿŀǎ ŀ ǿƛŘŜ ŎƻǾŜǊŀƎŜ ƻŦ ƛƴŎƻƳŜ ƭŜǾŜƭǎ ƛƴ ǘƘŜ ΨCŀƳƛƭȅΩ ǎŀƳǇƭŜ 

 

Two of the six families rated all ƻŦ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊǎΩ ŀŎƘƛŜǾŜƳŜƴǘǎ ƘƛƎƘƭȅ ƻǊ ǾŜǊȅ ƘƛƎƘƭȅ ƛƴ 

respect of the mentor, activities, community service and YWCA support. Two families rated 

most ƻŦ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊǎΩ ŀŎƘƛŜǾŜƳŜƴǘǎ ƘƛƎƘƭȅ ƻǊ ǾŜǊȅ ƘƛƎƘƭȅΤ ΨhYΩ ŦƻǊ ǘƘŜ ƭŜŀŘŜǊǎƘƛǇ ŎƻƳǇƻƴŜƴǘ 

across the four programme mechanisms. One family rated the mechanisms and objectives 

widely and consistently rated the educational achievement objective poorly.  One family rated 

all ƻŦ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊǎΩ ŀŎƘƛŜǾŜƳŜƴǘǎ ƘƛƎƘƭȅ ƻǊ OK in respect of the mentor, activities, 

community service and YWCA support. 

Future Leaders Achievements  

The researchers met face to face with six families to discuss a range of issues about their 

ŘŀǳƎƘǘŜǊΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ CǳǘǳǊŜ [ŜŀŘŜǊǎΦ   

Many of the families noted that the best thing about the Future Leaders programme for their 

family members was that they had gone to programmes, seminars and graduation ceremonies 

ŀƴŘ άƳŜǘ ǇŜƻǇƭŜ ǘƘŀǘ ǿŜ ǿƻǳƭŘ ƘŀǾŜ ƴŜǾŜǊ ŘǊŜŀƳǘ ƻŦ ƳŜŜǘƛƴƎέ όCŀƳƛƭȅ мύΦ !ƴƻǘƘŜǊ ŦŀƳƛƭȅ 

noǘŜŘ ǘƘŀǘ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ǇƻǎƛǘƛǾŜ ŜȄǇŜǊƛŜƴŎŜ ƘŀŘ ΨƛƴŦŜŎǘŜŘΩ ƻǘƘŜǊ ŦŀƳƛƭȅ ƳŜƳōŜǊǎΥ 

L ǘƘƛƴƪ ƛǘ ƛǎ ōǳƛƭŘƛƴƎ ǳǇ ŎƻƴŦƛŘŜƴŎŜ ŦƻǊ Ƴȅ ŦŀƳƛƭȅ ŀƴŘ ŦƻǊ Ƴȅ ƪƛŘǎ ŜǎǇŜŎƛŀƭƭȅ Χ ǘƘŜ ǘƘƛǊŘ 

ŘŀǳƎƘǘŜǊ ǎƘŜ ƛǎ ŜƛƎƘǘ Χ ǿƘŜƴ ǎƘŜ ǎŀǿ ǿƘŀǘ ƘŜǊ ǎƛǎǘŜǊ ǿŀǎ ŘƻƛƴƎ ƛƴ CǳǘǳǊŜ [ŜŀŘŜǊǎ ǎƘe 

ǿŀǎ ǎƻ ƳǳŎƘ ƛƴǘŜǊŜǎǘŜŘ ǎƘŜ ǿŀǎ ǎŀȅƛƴƎ ΨL ǿƛǎƘ ǘƘŜǊŜ ǿŀǎ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘ ŀǘ ƻǳǊ 

ǎŎƘƻƻƭΩ όCŀƳƛƭȅ оύ 

 

Some families spoke of the importance of retaining the female-specific focus of the 

programme as separation of the sexes is critical for cultural and religious reasons.  Increased 

ŎƻƴŦƛŘŜƴŎŜ ǿŀǎ ǎǇƻƪŜƴ ƻŦ ŎƻƴǎƛǎǘŜƴǘƭȅ ŀōƻǳǘ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ŜƴƎŀƎŜƳŜƴǘ ƛƴ CǳǘǳǊŜ Leaders 

and this was often coupled with parental surprise at what their daughter had accomplished: 
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9ǾŜǊȅƻƴŜ ƪƴƻǿǎ ǿƘŜƴ ȅƻǳϥǊŜ ǎǘŀǊǘƛƴƎ ȅƻǳǊ Ƨƻō Χ go for an interview you're very 

ƴŜǊǾƻǳǎΧ ƘŀǾƛƴƎ ǘƘŜ ŎƻƴŦƛŘŜƴŎŜ ǘƻ ƎŜǘ ƻǳǘ ǘƘŜǊŜ ŀƴŘ Ǝƻ ŦƻǊ ƛǘ ƻǊ ǎǘŀǊǘ ŀ ƴŜǿ ƧƻōΧ tǳǘ 

it this way, she's got more chance now than she had if she hadn't done that (Family 4) 

Given a task or given anything she can just take off and lead from there, which is 

strange for me, I wouldn't believe that my daughter would go that far (Family 5) 

{ƘŜ ƛƴǘǊƻŘǳŎŜŘ ǘƘŜ tǊƛƳŜ aƛƴƛǎǘŜǊ ǘƻ ǘƘŜ ŀǳŘƛŜƴŎŜ ŀƴŘ ŦǊƻƳ ǘƘŀǘ Řŀȅ Χ ǎƘŜ Ǝƻǘ ƘŜǊ 

ŎƻǳǊŀƎŜ Χ ǎƘŜϥǎ ŘƻƛƴƎ ŀƴȅǘƘƛƴƎ ƴƻǿ ΧǎǇŜŀƪƛƴƎ ŀƴȅ ǇƭŀŎŜ όCŀƳƛly 3) 

 

This accomplishment was also extended to the fuller family: 

I think that the Future Leaders programme has done fantastic things for us as a family 

(Family 1) 

LǘΩǎ ƎƻƻŘ ǘƻ Ƨƻƛƴ ǘƘŜ CǳǘǳǊŜ [ŜŀŘŜǊ ōŜŎŀǳǎŜ ƛǘΩǎ ƎƻƻŘ ŦƻǊ ǳǎ ōŜŎŀǳǎŜ ƻƴƭȅ ǘƘǊŜŜ ƻŦ ǳǎ 

and then we help and the Future Leader help us (Family 6)   

 

It was regularly reported by families that time was the largest commitment as a family for their 

daughter to participate on the programme.  

Duration of Future Leaders  

The families were very comfortabƭŜ ǿƛǘƘ ǘƘŜ ŎǳǊǊŜƴǘ ŘǳǊŀǘƛƻƴ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ōŜƛƴƎ Ψп Ҍ мΩ 

years, especially as it bridged the young women through finishing high school and settling into 

new work and/or study options.  

Future Leaders Improvements  

Some families expressed some reservatiƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ƳŜƴǘƻǊΣ ŀƴŘ ǎƻǳƎƘǘ ŀ 

greater connection with the mentor through her making more of an effort to meet with all of 

the family. There were more serious reservations expressed: 

I feel let down on the part of the mentor Χ ǎƘŜ ώƛǎ ŀϐ lovely person, very nice to 

interact with, but I think in terms of her commitment to the programme, I mean in 

terms of just being able to make time, I don't think she has done any justice to that 

aspect (Family 1) 
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Having noted this, many of the families were absolutely thrilled that their daughter had been 

involved in Future Leaders: 

I just think they're so dedicated, when I went to the prize giving and those mentors are 

Ƨǳǎǘ ŀƳŀȊƛƴƎΧ ǘƘŜ ǿƘƻƭŜ ǘƘƛƴƎ Ƙŀǎ ōŜŜƴ ŀ ƎƻŘǎŜƴŘ όFamily 4) 

 

Mentors 

Demographic data 

This is the summarised profile of the eleven mentors who participated in the two focus groups 

about Future Leaders:  

 82% of Mentors surveyed are NZ European / Pakeha.  

 The average age of the mentors surveyed is 50 years 

 Only 18% of Mentors were bilingual 

 91% of Mentors were smoke-free 

 27% mentors lived alone 

 The majority of mentors (82%) identified as New Zealand European / Pakeha; 18% 

affiliated as Maori and Pakeha 

 None had an impairment 

 55% of Mentors identified themselves as Christians, 45% had no religious affiliation 

 ALL but one of the mentors surveyed worked full-time or part-time, with 81% of those in 

paid employment working between 21-60 hours / week  

 45% of Mentors made over $100,000 within one year, with 36% earning between $40,000-

$70,000  

 Almost all (91%) mentors undertook household chores in their own home which required 

1-14 hours labour per week 
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Figure 5: How well did the initial YWCA training support you in guiding.. 

 

A significant cluster of results about how well the initial YWCA training supported the mentors 

in guiding the young women across each of the four programme objectives are found in the 

OK, good and very good range. Correspondingly, this data can be read that over half (six) of the 

mentors feeling that educational achievement was not well supported by YWCA training.  

 

Figure 6: How well do your mentor quarterly meetings support you in guiding .. 

 

These results cluster around the OK and good range for the effectiveness of the quarterly 

meetings, although seven of the 11 mentors rated education outcomes as OK or below. 
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Figure 7: How well do the YWCA staff support you in guiding. 

 

These results are not clustered and reflect that mentors had different experiences of support 

from YWCA staff when guiding the young women across the four programme objectives. The 

exceptions to this was how well the YWCA staff supported the mentors in guiding the young 

ǿƻƳŜƴΩǎ leadership opportunities (OK to very good); and how poorly educational achievement 

and mentees self confidence (both seven of 11 respondents) is advanced by YWCA staff with 

mentors. 

Future Leaders Achievements 

The researchers held two focus groups which attracted eleven mentors from across Auckland 

to discuss their engagement in Future Leaders.   

The mentors noted that they had met some very interesting women who are also mentors on 

the programme as well as giving them a wider view of different cultures. It allowed many of 

the mentors to have an excellent autonomous relationship with a young woman, whilst 

meeting and connecting with the family was also rewarding for some mentors.  The mentors 

noted that through their involvement in this programme, they now listened more. Other 

personal gains included an expanded self confidence in public speaking - a theme which was 

also reflected by the young women participants: 

I really do feel it's a two-way relationship. I'm learning lots of things (Focus Group) 

L ǘƘƛƴƪ ǘƘŀǘ L ǇǊƻǾƛŘŜ ƘŜǊ ǿƛǘƘ ŀ ǊƻƭŜ ƳƻŘŜƭ ŀƴŘ ǘƘŀǘΩǎ Ƙƻǿ ǎƘŜ sees me (Mentor 3) 

LΩǾŜ ƳŜǘ ƘŜǊ aǳƳ ŀƴŘ 5ŀŘ ŀƴŘ LΩǾŜ ƘŀŘ ŎǳǇǎ ƻŦ ǘŜŀ ǿƛǘƘ ǘƘŜƳ ŀ ŎƻǳǇƭŜ ƻŦ ǘƛƳŜǎ ƴƻǿ 

ŀƴŘ ǘƘŜȅΩǊŜ ǊŜŀƭƭȅ ŀǿŜǎƻƳŜΦ  ²Ŝ ŀƭƭ ǎŜŜƳ ǘƻ ƎŜǘ ƻƴ ŀƴŘ L ŜƳŀƛƭ ƘŜǊ aǳƳΦΦΦ ²Ŝ ƴŜǾŜǊ 

talk about her daughter but we talk about other stuff (Mentor 4) 
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The isǎǳŜǎ ŘƛǎŎǳǎǎŜŘ ǿƻǳƭŘ ƻŦǘŜƴ ǊŜǾƻƭǾŜ ŀǊƻǳƴŘ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǇŜǊǎƻƴŀƭΣ ǎƻŎƛŀƭΣ 

educational, current work, future career, health, and/or family responsibilities and activities. 

The mentors felt confident and comfortable in these discussions. When discussing what the 

most useful result in their mentoring work was, the mentors spoke of how their young woman 

mentee gained in confidence so that she was able to make more informed decisions. Others 

spoke at length of how ǘƘŜ ƳŜƴǘŜŜǎΩ goal setting had advanced and the pride a young woman 

felt in having achieved what she set out to do ς and having someone to share this with. The 

mentors spoke with personal pride at how they had connected with the young women by 

talking issues through and putting things into perspective so that άshe goes away with 

something else to think aboutέΦ   

Duration of Future Leaders  

Many of the mentors ǿŜǊŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ ǘƘŜ ŎǳǊǊŜƴǘ ŘǳǊŀǘƛƻƴ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ōŜƛƴƎ Ψп 

Ҍ мΩ ȅŜŀǊǎ: 

One of the more important things that attracted me to the progǊŀƳƳŜ Χ ƛǎ ǘhe fact 

that I could spend these many years with this [young] person and actually see them 

grow into a great woman (Mentor 1) 

 

hƴŜ ƛŘŜŀ ǿŀǎ ŦƻǊ ŀ Ψtrial periodΩ for the young women and mentors. It was expressed that 

Future Leaders requires a big commitment from mentors, with some women being able to give 

two years in specific schools but potentially being unable to remain for a four-year 

commitment. Flexibility was desired in this sphere of the programme. 

Future Leaders Improvements  

In consideration of the selection criteria for potential young women for the Future Leaders 

programme, a number of ideas were proffered by mentors such as the young women showing 

leadership potential and that she was willing to learn. Also, it was thought useful if the young 

women had goals, values, and/or a vision, and clear intentions about what she wanted 

personally and of the programme. Mentors also felt that a supportive family would be helpful 

criteria towards the young ǿƻƳŜƴΩǎ success in the programme:  

¢ƘŜȅΩǾŜ got huge leadership potential but shitty grades, challenging. Some of the most 

challenging kids are in fact really good leaders (Focus Group)  

 

In discussing skills the mentors themselves needed to undertake this work, a range of ideas 

were discussed. These included group management and group dynamic skills, some basic 

counselling skills and non-judgemental tolerance. It was deemed important for the mentors to 
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understand confidentiality ƛǎǎǳŜǎ ŀƴŘ ǘƘŀǘ ǘƘŜ ǿƻǊƪ ǿŀǎ ǳƴŘŜǊǘŀƪŜƴ ŦƻǊ ǘƘŜ ǊƛƎƘǘ ǊŜŀǎƻƴǎΥ άfor 

the student, not to make you feel goodέΦ  

An understanding of contemporary communication technology such as Bebo, Facebook, 

texting and other social networking devices was useful. The mentors had to have values; be 

honest; exhibit perseverance, be able to convey empathy and friendliness; and relate to young 

people directly. The ability to role model a balanced life was mooted. Cultural diversity 

amongst the mentors would be valuable. A sense of humour was important.  

A significant discussion point was about support and communication between YWCA staff and 

mentors. Some of the women felt alone a lot of time in their responsibilities as a mentor:  

I would also have liked more communication with the YWCA. I haven't spoken to my 

mentee for about a year. I still get all the emails from the YWCA Χ No-one's called to 

say we haven't seen any reports or anything from you for twelve months (Focus 

Group) 

Regular consistent communication from the YWCA Χ I think that is improving but 

there has been so much staff turnoverΧ things seem to have got lost from our point of 

ǾƛŜǿ ŀƴŘ ŦǊƻƳ ǘƘŜ ƎƛǊƭǎϥ Ǉƻƛƴǘ ƻŦ ǾƛŜǿΧ ǘƘŜ ŎƘŀƴƎŜ ƛƴ ƳŀƴŀƎŜƳŜƴǘ Ƙŀǎ ǊŜǎǳƭǘŜŘ ƛƴ a 

change in the levels of support (Focus Group) 

I don't need to be told I'm great; I just need that contact every now and then that I'm 

part of the programme (Focus Group) 

Seriously, who would know I wasn't out there creeping around doing terrible things 

(Focus Group)  

 

The canvassing of physical meeting times and localities was shared, with reflection on monthly 

verses quarterly meetings, and the earlier or later timing of these meetings: 

PŜǊƘŀǇǎ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŎƻǳƭŘ ŦŀŎƛƭƛǘŀǘŜ ŀ ƳƻǊŜ ǊŜƎǳƭŀǊ ƳŜŜǘƛƴƎ Χ L ƪƴƻǿ ǘƘŜ ƳƻƴǘƘƭȅ 

ones Χ ǿŜƴǘ ǘƻ ǉǳŀǊǘŜǊƭȅ ōŜŎŀǳǎŜ ǘƘŜȅ ǿŜǊŜ ƴƻǘ ǇŀǘǊƻƴƛǎŜŘ Χ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƻōƭŜƳ ŦƻǊ 

some of us was getting into the central Ŏƛǘȅ ōȅ ǎƛȄ ƻϥŎƭƻŎƪ Χ ŎŜƴǘǊŀƭ [location] was great 

but the time was hideous (Focus Group) 

 

Other ways to connect were discussed, including wiki sites (not blogs as these are publically 

accessible) where mentors could write about any arising issues for consequent peer guidance. 

Some mentors sought coaching as a means by which to manage their mentoring 

responsibilities well. At one focus group meeting, three of the attendees noted that they had 

established their own peer support network.  Another mentor was keen to be upskilled in 
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group mentoring techniques as a way to mentor other young women from the same school. 

This would be ƳƻǊŜ ŎƻƳǇŀǘƛōƭŜ ǿƛǘƘ ǘƘŜǎŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŎǳƭǘǳǊŀƭ ǇǊŜŦŜǊŜƴŎŜ ƻŦ working with 

a group.   

Some mentors were unclear about what the YWCA did when a relationship broke down 

between a mentor and a young woman, and whether there were reserve mentors. This 

ƳŜƴǘƻǊ ǎǘŀǘŜŘ ǘƘŀǘ ƛŦ ǎƘŜΩŘ ōŜŜƴ approached earlier, she could have tucked another young 

woman άunder my wingέ ŀǎ ǿŜƭƭ ŀǎ ŀŎŎƻƳƳƻdating her existing Future Leader. 

Mentors encouraged the inclusion of past Future Leaders to be involved in current Future 

[ŜŀŘŜǊǎΩ ŜƴƎŀƎŜƳŜƴǘΣ ƛƴŎƭǳŘƛƴƎ ƛƴ ǘƘŜ ǇǊƻƳƻǘƛƻƴ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƛƴ ǎŎƘƻƻƭǎΦ  

 

School Liaison staff 

Demographic data 

This is the summarised profile of the four school liaison staff who discussed the programme 

with the researchers. The 20 minute face-to-face interview timeframe was maximised to 

discuss key elements of Future Leaders. The school liaison staff were not asked personal 

questions (such as their religious affiliations; health impairments; whether they smoked 

cigarettes; what unpaid work they undertook; or their income) as it was not considered 

appropriate to delve into this personal information when we were meeting with them in their 

professional capacity.  The small amount of demographic information gathered is expressed 

here: 

 All liaison staff surveyed were NZ European / Pakeha, and female.  

 Two were bilingual. The age of the four women spanned between 39 years to 61 years. 

 Three of the four staff met with Future Leaders monthly, one met fortnightly  

 Three of the four had seen the four specified Future Leaders objectives 
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Figure 8: YWCA information and support 

 

These results are very strong and reflect how school liaison staff feel that the YWCA 

information, presentations and ongoing staff support has been either good or very good. 

 

Figure 9: Future Leaders objectives amongst current young women participants 

 
 

According the school liaison staff, some or all of the objectives are experienced by current 

young women Future Leaders participants, except in two instances where the school liaison 

staff member was unsure. 
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Future Leaders Achievements 

The researchers held three face-to-face interviews and one telephone interview with school-

based staff who liaised with the Future Leaders programme.  The four liaison staff highly 

praised the programme and its effect on the young women participants from their school.  Self 

confidence, active leadership and the achievement of personal goals were frequently cited as 

an embodiment of this effectiveness for their students: 

You see each individual [has] reached their educational goals, they have no problems 

with attendance, they have no issues with dealing with typical teenage problems in the 

classroom or outside of the classroom, they are very straightforward because they've 

been given the skills that support them, that enable them, so they are enriched in my 

view. I mean, you couldn't get more stunning (School 1) 

I think they're more open to trying new things Χ it's easier for them to relate to a 

range of people (School 3) 

 

One liaison staff member commented on the profound and new opportunities which her 

Decile 1 students experienced through Future Leaders: 

Our kids are very sheltered or insular, they do most of their things in this community 

ŀƴŘ ǘƘŜȅ ǾŜǊȅ ǎŜƭŘƻƳ ƎŜǘ ƻǳǘ ƻŦ ƛǘΧ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ǘƘƻǎŜ ǇŀƭŀƎƛ ƳŜƴǘƻǊǎ ƳƛƎƘǘ 

expose them to will be quite different (School 3) 

 

Duration of Future Leaders  

When considering hƻǿ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ retention of young women might be improved, one 

liaison staff member felt that the programme could be shorter - 2 years and no more than 3 

years, with a right of renewal. Other liaison staff felt that four years was a good length of 

engagement. 

Future Leaders Improvements  

When posed with the question about what criteria could be used to select young women, one 

staff member reflected on how it would be better to open Future Leaders up to refugees and 

new migrants. This school spoke of how some smaller ethnic communities are quite 

disadvantaged, even where they have been in New Zealand more some years, and that a 

positive outcome ŦǊƻƳ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŜƴƎŀƎŜƳŜƴǘ ƛƴ CǳǘǳǊŜ [ŜŀŘŜǊǎ would be that their 

whole ethnic community could benefit. Another specific comment about ethnicity related to 

how ǎƻƳŜ ȅƻǳƴƎ ǿƻƳŜƴ ŎŀƳŜ ŦǊƻƳ ŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘǎ ǿƘŜǊŜ άƛǘϥǎ ƴƻǘ Ŝŀǎȅ ǘƻ ǇǳǎƘ 

ȅƻǳǊǎŜƭŦ ŦƻǊǿŀǊŘ ŀƴŘ ǘƻ ōŜ ǎŜŜƴ ŀǎ ŀ ƭŜŀŘŜǊέ ό{ŎƘƻƻƭ оύ, and that Future Leaders enabled these 

young women to express their leadership qualities.  



38 

 

Regarding mentors skills, it was felt that being openςminded and flexible in their approach and 

expectations when working with the young women was necessary. The mentors needed Ψto 

want to learn and be prepared to read up and be informed about the ȅƻǳƴƎ ǿƻƳŜƴΩǎ ƘƻƳŜ 

country and customsΩ ό{ŎƘƻƻƭ пύ. Other skills were noted: 

From the successful relationships I saw, age didn't seem to matter and the mentor's 

background didn't seem to matter but all the girls said a good listener and would try 

ƴŜǿ ǘƘƛƴƎǎΧ ό{ŎƘƻƻƭ нύ 

Communication skills for our type of [Pacific Island] girls... They're quite different to a 

palagi girl, the way that you communicate; non-confrontational, softer, more drawing 

the girl out (School 3) 

 

Power between the younger and older woman in the mentoring relationship was talked about 

by one school liaison staff member: 

Skills about developing a friendship where it's equal, not one person being the boss or 

whatever over the other person because they [young women] already have that so 

much in their lives (School 3) 

 

The capacity to visit the family home and to connect with the whole family was a critical 

requisite of mentors. The importance of the families being comfortable through understanding 

what ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ǇǳǊǇƻǎŜ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎ ǿŜǊŜ ǿŀǎ ƴƻǘŜŘΣ ŀǎ ǿŀǎ ǘƘŜ ƳŜƴǘƻǊΩǎ ǊƻƭŜ ƛƴ 

putting a human face on the YWCA Future Leaders and demystifying the programme for the 

whole family.  [ƛŀƛǎƻƴ ǎǘŀŦŦ ǎǇƻƪŜ ƻŦ ǎŎƘƻƻƭ ŎƻƭƭŜŀƎǳŜǎ ǿƘƻ ŎƻǳƭŘ ƘŜƭǇ ΨōǊƻƪŜǊΩ ǘƘŜ ǇǊogramme 

with families and the YWCA through their own community connections: 

Getting the families together one afternoon, cup of tea, have a chat, meet each other, 

understand each other, you know. That's face to face stuff and trust - relationships are 

quite important. We [the school] could do that, that wouldn't be a problem at all and 

you can do it at five o'clock when it suits families, you can do it at six o'clock, or you 

could do it whenever (School 1) 

Whatever culture it is we've probably got someone on staff who can be quite 

supportive of the family in those meetings (School 1) 

 

A mechanism which schools used to support Future Leaders was to inform school colleagues of 

studentsΩ achievements. It was noted that staff are interested in this information. Staff spoke 

ƻŦ ǘƘŜ ŜȄǘǊŀ ŜƴŜǊƎȅ ƴŜŜŘŜŘ ǘƻ ƎŜǘ ǘƘŜ ŦƛǊǎǘ ȅŜŀǊ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ ǊŜŎǊǳƛǘǎ ƻǊƎŀƴƛǎŜŘΣ ŀƴŘ ǘƘŜƴ 
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how this organisational ǿƻǊƪ ŘƛƳƛƴƛǎƘŜŘ ƻǾŜǊ ǘƘŜ ŎƻǳǊǎŜ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜǎΩ ŘǳǊŀǘƛƻƴΦ ¢ƘŜȅ 

noted how useful it would be therefore, for the YWCA to renew contact between the 

programme and the school management ς which can change personnel significantly over a 4-5 

year period ς including ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ǇǳǊǇƻǎŜ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎΦ ¢Ƙƛǎ ǿƻǳƭŘ 

be enormously helpful for the liaison staff throughƻǳǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ǘƛƳŜΥ 

LΩƳ ǿƻǊƪƛƴƎ ƛƴ ŀ ōƛǘ ƻŦ ŀ ǾŀŎǳǳƳΧ Ƙaving someone at school who knows what they're 

[young women] trying to achieve, that can help them at that end (School 3) 

 

Buddying of a young woman with another young woman of the same ethnicity was also 

expressed as a good retention policy. Another aspect was where a student cannot continue in 

the programme for whatever reasons they and their family are experiencing: 

LŦ ǘƘŜ ƪƛŘϥǎ ǎƘŀƪȅ ƻƴ ǘƘŜ ƎǊƻǳƴŘ ǘƻ ōŜƎƛƴ ǿƛǘƘΣ ŦƻǊ ƎƻŘϥǎ ǎŀƪŜ ǊŜŎƻƎƴƛǎŜ ƛǘ Χ Ǝive 

someone else that opportunity, don't muck around. If it's not going to work, don't 

pursue it for too long Χ ȄȄȄ ǿŀǎ ǿƛƭƭƛƴƎ ώōǳǘϐ ǎƘŜ ǿŀǎ ŀƭǿŀȅǎ ƘŜƭŘ ōŀŎƪ ōȅ ǘƘŜ ŦŀƳƛƭȅ ƴƻ 

ƳŀǘǘŜǊ ǿƘŀǘ ǿŜ ǘǊƛŜŘΧ ȅȅȅ Ƙŀǎ ŘŜǾŜƭƻǇŜŘ ǎǘǊƻƴƎƭȅ ƛƴ ǎŎƘƻƻƭ ƛƴ ƻǘƘŜǊ ǿŀȅǎ ōǳǘ L ǘhink 

ǘƘŜ ŦŀƳƛƭȅ ƘƛƴŘŜǊŜŘ ƘŜǊ ǇǊƻƎǊŜǎǎΧ ȊȊȊ ǿŀǎ ǿŀǾŜǊƛƴƎ ŀƴŘ ǎƻ ǿŜǊŜ ǘƘŜ ŦŀƳƛƭȅ ǎƻ ǘƘŀǘ 

didn't continue (School 1) 

 

Gendered issues were raised by three of the four schools. Specifically, comment was made on 

how boys will have their financial needs elevated above their sisters within a family: 

The parents will pay the school fee; they'll pay the rugby fee [at the local Boys school]. 

Here [at the local Girls school] the parents of the same children won't pay the school 

ŦŜŜ Χ ǘƘŜȅ ǿƻƴϥǘ ƴŜŎŜǎǎŀǊƛƭȅ Ǉŀȅ ǘƘŜ ƴŜǘball fee because they've decided they haven't 

got the money for these other things so they'll make that choice (School 1) 

 

¢Ƙƛǎ ƛǎ ŎƻƳǇƻǳƴŘŜŘ ōȅ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ǿƘƛŎƘ ƎƛǊƭǎΩ ǎŎƘƻƻƭǎ ƘŀǾŜ ŀǾŀƛƭŀōƭŜ ǘƻ ǘƘŜƳ ǘƻ ǇǊƻǾƛŘŜ 

programmes for their young women students: 

Whereas the Boys school can pay for the coaches to come in, we're scrambling around 

trying to find who can help us on a no-dollar budget (School 1) 

 

There was a strong need for schools to reassure and convince families that there were no boys 

involved. The answer from the staff was that more education of the parents was also required 

from the YWCA about this aspect of Future Leaders. The staff went on to discuss how critical it 

was for a girls-only programme to exist: 
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Boys get to stuff around and they get babied and the girls often have more 

responsibility and the parents expect that. The parents expect them to get the better 

grades but they think the boys are going to get the better job (School 2)  

A lot more boys are involved in a lot more sport and they get a lot of their affirmation 

and teaching about goal-setting and things like that through sport where a lot of girls 

ŀǊŜ ƴƻǘ ƛƴǾƻƭǾŜŘ ƛƴ ǎǇƻǊǘΧ it's also a cultural thing that the boys are the leaders in the 

cultures that our students are coming from. They are seen more as the leaders and 

they're developed more as the leaders, except of course in some Tongan families the 

women are pretty strong (School 3) 

 

In summary, the liaison teachers were very supportive of Future Leaders: 

It makes our girls feel verȅ ǎǇŜŎƛŀƭΧ  ŀƴŘ ǘƘŀǘϥǎ ƎǊŜŀǘ ōŜŎŀǳǎŜ ǘƘŜȅ ƴŜŜŘ ǘƻ ŦŜŜƭ ǎǇŜŎƛŀƭ 

(School 3) 

 

 

YWCA staff 

Staff numbers at the YWCA Auckland office have increased since the inception of the 

programme. However the ratio of young women participants to staff has widened significantly. 

Data was not available for staff retention over these seven years although anecdotally, 

significant staff turnover has been acknowledged. This has been very challenging for the staff 

as well as for the mentors and young women with a lot of rebuilding of relationships and trust 

with mentors and girls being needed.  The staff are consequently still becoming familiar with 

and understanding what their respective roles are.  

Year 
# of Future Leaders 

participants 
Staff F.T.E Ratio : 1 

2002 10 1 10.00 

2003 20 1.5 13.33 

2004 56 2 28.00 

2005 75 2.5 30.00 

2006 89 3 29.67 

2007 109 3 36.33 

2008 125 3.25 38.46 

2009 ( as at May 09) 129 3 43.00 
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Future Leaders achievements 

 The staff expressed how they saw the young women really valuing their one-on-one 

mentoring relationship, and especially valuing the volunteer chosen to be their mentor. The 

uniqueness of the programme, in that it is specifically for young women, is a strength. The fact 

that Future Leaders is free for the participants was known to be a huge strength of the 

programme. The YWCA staff felt that the level of support the young women received from the 

YWCA, the mentor and through the activities is good. The young women get to do activities 

which they ordinarily might not have the chance to do. Linking the students outside of school 

was seen as being a positive aspect of the programme.  An underlying value of the programme 

is its relationship-focus with the range of people supporting the young women, including 

school staff, families, mentors and the YWCA staff.  Staff liked that Future Leaders is quite 

clearly a leadership programme.   

The following table outlines the intake and consequent retention rates for Future Leaders. The 

findings are very strong. Since 2002, half of the schools (13 of the 24 schools) had a 100% 

retention rate of Future Leaders which is a phenomenal achievement.  With the exclusion of 

the one school where a significant drop in attendance occurred (23% retention), the average 

retention rate across the remaining 23 schools participating in the programme since 2002 is 

88%. This is a very high retention figure over a seven year period for any community 

programme.  

Start Date School Intake 
Graduated or still on the 

programme 
 

Intake totals 

1/11/2002 Tamaki College 1 5 100% 
 

In 2002, total = 
10 

17/08/2002 McAuley College 5 100% 
 1/03/2003 Hillary 1 5 100% 
 

In 2003, total = 
10 1/08/2003 Massey 5 100% 

 1/02/2004 Carmel 11 81% 
 In 2004, total = 

36 
1/06/2004 AGGS1 10 100% 

 1/06/2004 Tamaki College 2 5 100% 
 20/11/2004 Glenfield 1 10 50% 
 1/08/2005 Mt Roskill grammar 1 7 71.50% 
 

In 2005, total = 
16 

29/11/2005 McAuley2 9 66.60% 
 3/04/2006 Selwyn College 7 57% 
 

 
In 2006, total = 

27 
1/08/2006 Kelston  9 23% 

 
19/10/2006 Hillary2 11 63.50% 

 30/07/2007 Massey2 10 90% 
 

 
In 2007, total = 

30 
21/08/2007 AGGS2 12 83.30% 

 
25/11/2007 Onehunga 8 100% 
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16/06/2008 TamakiCollege 3 13 69% 
 

 
 

In 2008, total = 
42 
 

25/06/2008 Glenfield 2 13 100% 
 1/11/2008 McAuley 4 100% 
 10/11/2008 Waitakere 7 86% 
 1/11/2008 Alfriston 5 100% 
 1/03/2009 Henderson 7 100% 
 

In 2009, total = 
21 
 

24/03/2009 Mt Roskill grammar 2 10 100% 
 

17/05/2009 Alfriston 4 100% 
 

Total 192  85% retention 
 

192 
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Principles for an effective youth development approach   

 

The researchers were asked to gather and analyse relevant external information towards this 

evaluation. This necessarily included an overview of other youth-specific mentoring systems 

and programmes. We have chosen contemporary, New Zealand-based literature to 

substantiate our findings.   The following principles are drawn from the Youth Development 

Strategy Aotearoa (YDSA), 2002, and are matched against the existing Future Leaders 

programme.  

Six Principles Future Leaders  in relation to YDSA 

1. Youth development 
ƛǎ ǎƘŀǇŜŘ ōȅ ǘƘŜ ΨōƛƎ 
ǇƛŎǘǳǊŜΩ 

YWCA is linked to the wider sector in many ways. The Auckland CEO is 
very active in networking and staff participate in local youth sector 
groups such as NZAAHD and the ΨInvolveΩ planning committee. The 
YWCA frequently celebrates the CǳǘǳǊŜ [ŜŀŘŜǊǎΩ success publically 

2. Youth development 
is about young 
people being 
connected 

Future Leaders provides many opportunities for young women to be 
connected with peers within their schools and from other schools 
through camps, activities and workshops. Additionally, the young 
women connect with adults through their mentors, YWCA staff, 
community service and at celebration events 

3. Youth development 
is based on a 
consistent strengths-
based approach 

This area needs more clarity and focus in the programme. Future 
Leaders set their own goals which are partly strengths-based. Mentors 
establish the relationship whilst taking the lead from the young woman. 

4. Youth development 
happens through 
quality relationships 

This is a key strength of Future Leaders. Through Future Leaders young 
women get to form many quality relationships with their mentor, YWCA 
staff and with peers.   

5. Youth development 
is triggered when 
young people fully 
participate 

Recently this area has been strengthened with the Participant Hui 
Ψ{ǇŜŀƪ ǳǇ - .Ŝ IŜŀǊŘΩΦ Young women do setting their own goals and 
work towards them. The programme could facilitate greater skill-
sharing amongst the young women in the workshops and activities.  

6. Youth development 
needs good 
information  

YWCA is committed to Future Leaders improvement. Further YWCA 
staff and mentor training is required in youth development, cultural 
safety and poverty awareness. 
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The following fourteen characteristics outline what constitutes an effective youth mentoring 

programme. This has been drawn from Guide to Effective Practice in Youth Mentoring New 

Zealand (Youth Mentoring Trust, 2008), and is an adaption of WƻƘƴ bŜǿƳŀƴΩǎ ǿƻǊƪ ǿƛǘƘ 

KidzFirst, New Zealand. The framework traverses five key elements of an effective youth 

mentoring programme, namely the mentor; the young person; the relationship between these 

two people; the interaction or connection of other significant aspects; and the broader 

programme.  

Super 14 Characteristics Future Leaders  Programme Areas of improvement 
 

Characteristics of the mentor 
 

1.  Trained initially and 
ongoing 

 

Full days training, quarterly meetings 
with training component 

Content of initial training to be more 
Youth Development focused and 
include stages of development; 
cultural and poverty awareness; and 
peer sharing from current and past 
mentors. 

2. Supported, 
supervised and 
recognised 

 

Monthly connections through Mentor 
report, YWCA staff accessible and 
supportive. Recognition through 
quarterly support meetings and 
graduation.  

Consistent monthly feedback from 
YWCA staff who use strengths-based 
communication that focus on 
mentor achievements  

3. Consistent, 
empathetic 

 

Future Leaders establishes a consistent 
approach for mentors with young 
women: Fortnightly phone contact; 
monthly face-to-face meeting; attend 
activities. Plus attend mentor quarterly 
meetings. Empathy is a key 
characteristic in the selection of 
mentors 

This is done well 

Characteristics of the young person 
 

4.  Wants to be 
mentored 

 

Future Leaders selection process is 
based on those who want to be 
involved and are very clear on the 
process and commitment involved. 

This is done well 

5.  Committed, 
engaged, takes 
ownership 

 

The young women who are selected 
are encouraged to take ownership by 
their participation in the programme 
through mentor contact; attending 
activities; undertaking community 
service and connecting with YWCA 
staff. 

Further youth participation could 
strengthen this area. 

Characteristics of the relationship 
 



45 

 

6.  Initiated by the 
mentor, but 
focussed on the 
needs and goals of 
the young person 

Future Leaders follows this process.  This is done well 

7.  Intensive and 
engaged 

 

All components of Future Leaders  
ensures an intensive and engaged 
process 

This is done well 

8.  Frequent and long 
term 

 

Four years plus support in first year 
after the programme.  

This is done well 

Characteristics of the interaction 
 

9.  Activities or skill 
base enjoyable 

 

Future Leaders provides a good 
number of activities and workshops. 

Activities and workshops need to be 
more tailored to the age and 
contemporary needs of participants. 
More group-work will enable 
greater learning & involvement 

10. Structured around 
the young ǇŜǊǎƻƴΩǎ 
goals 

 

tŀǊǘƛŎƛǇŀƴǘΩǎ Ǝƻŀƭǎ ŀǊŜ ŀ ƪŜȅ ǇŀǊǘ ƻŦ 
Future Leaders. 

More work to ensure that activities, 
workshops and community service 
link clearly to participantΩs goals 

11. Involves family 
members 
 

Future Leaders involves family from 
the outset. Family sign consent forms 
for participants to take part in all 
group activities. 

Families need greater 
acknowledgement for their 
important role in supporting their 
daughter. They have asked for 
regular updates on her progress, 
and strengthening of the mentor-
family relationship.  

Characteristics of the programme 
 

12. Monitoring for 
effectiveness 

 

Future Leaders conducts an annual 
questionnaire survey. This external 
evaluation was commissioned to 
extend this monitoring. 

Whenever staff are talking with 
young women, mentors, families, 
schools, they specifically enquire 
ŀōƻǳǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ 
effectiveness 

13. Incorporates 
evidence of what 
works 

 

Future Leaders has been operating 
since 2002 and has four delivery 
mechanisms and four programme 
objectives which are monitored for 
effectiveness  
 

The existing programme 
mechanisms and objectives are 
strong; only some changes are 
required following this evaluation 

14. A theoretical basis 
 

A theoretical basis was not identified 
in this evaluation for Future Leaders  

Youth development, gender and 
leadership in Aotearoa-New Zealand 
are the theoretical contexts for this 
programme 
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Analysis and Conclusions  

 

Achievements  

The past and present Future Leaders, their family, mentors and school liaison staff all spoke 

frequently and passiƻƴŀǘŜƭȅ ƻŦ Ƙƻǿ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŎƻƳƳǳƴƛŎŀǘƛƻƴΣ Ǝƻŀƭ ǎŜǘǘƛƴƎΣ ǇŜǊǎƻƴŀƭ 

organisational skills, confidence, leadership, study skills and public speaking had been 

profoundly boosted through Future Leaders.  This is a phenomenal roll-call of skills for any 

person to draw upon, and evaluation participants were very articulate in their praise of the 

programme and its impact in their life.  Almost all of the past and current Future Leaders 

expressed good or very good levels of enhanced self confidence and leadership from the 

programme.  ¢ƘŜǎŜ ȅƻǳƴƎ ǿƻƳŜƴ ǊŜƎǳƭŀǊƭȅ ǳǎŜŘ ǇƘǊŀǎŜǎ ǎǳŎƘ ŀǎ ΨǘǊȅ ƴŜǿ ǘƘƛƴƎǎΧ ƘŀǾŜ 

ǎǳǇǇƻǊǘΧ ǾŀǊƛŜǘȅ ƻŦ ŜȄǇŜǊƛŜƴŎŜǎΧ ƛƴǎǇƛǊŜŘΧ ŎƻƴŦƛŘŜƴǘΩΦ   

That ALL Future Leader graduates still undertake extensive community service is a wonderful 

testament to their personal commitment back into their communities which had been 

nurtured through Future Leaders. More than three-quarters of the graduates have continued a 

relationship with their mentors. The same number answered that they responded to difficult 

situations better since being in Future Leaders. Only one of the thirteen graduates smoked 

cigarettes. ! ƴǳƳōŜǊ ƻŦ ƎǊŀŘǳŀǘŜ ȅƻǳƴƎ ǿƻƳŜƴ ǎǇƻƪŜ ƻŦ Ƙƻǿ ǳƴƛǾŜǊǎƛǘȅ ǿŀǎ ΨŘŜƳȅǎǘƛŦƛŜŘΩ ŦƻǊ 

them through the workshops being run at AUT University.  The subsequent enrolment of 69% 

of Decile 1-4 Future Leaders into full-time tertiary study is an excellent educational outcome 

for Future Leaders.  These retrospective findings are powerful and successfully realise all four 

programme objectives.  

Additionally, the young women, families and mentors spoke of their enjoyment at meeting 

new people through the programme, and of being exposed to new and different facets of New 

½ŜŀƭŀƴŘΩǎ ǎƻŎƛŀƭΣ ŜŎƻƴƻƳƛŎΣ ŜƴǾƛǊƻƴƳŜƴǘŀƭΣ ŎǳƭǘǳǊŀƭ ŀƴŘ ŀŎŀŘŜƳƛŎ ƭƛŦŜΦ  

It is important that Future Leaders remains free of charge so that it continues to be a realistic 

ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ŦŀƳƛƭƛŜǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ƛƴǾƻƭǾŜƳŜƴǘΦ Ψ¢ƛƳŜΩ ǿŀǎ ǘƘŜ Ƴŀƛƴ ΨŎƻǎǘΩ 

identified by families. To contextualise this statement, it is important to remember that Decile 

1-4 ŦŀƳƛƭƛŜǎ ŀǊŜ ƻŦǘŜƴ ΨǘƛƳŜ-ǇƻƻǊΩΣ ǎƻ ǘƘƛǎ ΨŎƻǎǘΩ ƛǎ ǎƛƎƴƛŦƛŎŀƴǘ ŀǎ ƛǘ ƳŜŀƴǎ ǘƘŀǘ ƻƴŜ ŦŀƳƛƭȅ 

ƳŜƳōŜǊΩǎ ŀŎǘƛǾƛǘȅ Ƴŀȅ ƴŜŜŘ ǘƻ ōŜ ŦƻǊǎŀƪŜƴ ǎƻ ǘƘŀǘ ŀƴƻǘƘŜǊ ς Future Leaders ς can be 

accomplished.   
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Improvements  

Cultural safety 

Cultural safety was identified by many of the evaluation participants as a significant issue. A 

major theme was how the mentors were mainly pakeha / palagi, whilst the predominant 

ethnicities of the Future Leaders were non-European. There are already a range of implicit 

power dynamics between younger and older women and between low income and high-

income women.  Young women, their families and school liaison staff expressed their desire 

for a closer ethnicity-match between the mentor and the Future Leaders. 

To accommodate cultural safety there is a need for mentor-focussed training which 

acknowledges and addresses cultural and poverty awareness and understanding. YWCA staff 

could also benefit from this training.  Mentor training also requires deeper learning and 

understanding about power-sharing relationships; utilising diverse communication techniques 

that are strengths-based which engage young women and their families; an exploration of 

their own identity and values; time management; and working collectively with young women, 

their familiŜǎ ŀƴŘ ǎƻƳŜǘƛƳŜǎ ǿƛǘƘ ǎŎƘƻƻƭǎ ŀƴŘ ƻǘƘŜǊ ǎƛƎƴƛŦƛŎŀƴǘ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ȅƻǳƴƎ ǿƻƳŀƴΩǎ 

life.   

Families  

The other major issue for the YWCA to understand and respond to is that the young women 

are almost entirely ŘŜǇŜƴŘŜƴǘ ƻƴ ǘƘŜƛǊ ŦŀƳƛƭƛŜǎΩ ΨŀǇǇǊƻǾŀƭΩ ŀƴŘ ǎǳǇǇƻǊt when they are 

recruited into Future Leaders, and remaining on the programme. Families are vital and have 

ǘƘŜ ǇƻǿŜǊ ǘƻ ŜƴƎŀƎŜ ƻǊ ŘƛǎŜƴƎŀƎŜ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ CǳǘǳǊŜ [ŜŀŘŜǊǎΦ ! ƭƻǘ ƻŦ 

work needs to be channelled by the YWCA staff into supporting mentor-family relationships 

and respectfully informing families ŀōƻǳǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ objectives and activities, with 

emphasis being given to its leadership and educational merit.  Families were concerned that 

the programme reinforced their own academic aspirations to their children.   

!ŘŘƛǘƛƻƴŀƭƭȅΣ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŦŀƳƛƭƛŜǎ ŀƴŘ ǎŎƘƻƻƭǎ ǿŜǊŜ ŦƻŎǳǎŜŘ ǳǇƻƴ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ 

upholding the female-specific focus of the programme. A major strength of the programme 

was its safety of being women-only, reinforcing cultural and religious mores which a number of 

families live by. It was noted that should male instructors or young men be present at any time 

during the course, a number of young women would be immediately and permanently 

withdrawn by families. The YWCA needs to make this positive, gendered facet of the 

programme explicit when communicating with schools and families.   

Another positive platform from which to build these messages lies in how families regularly 

reported that ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ŜƴƎŀƎŜƳŜƴǘ ƛƴ Cǳǘure Leaders positively affected the entire 

family.   
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Whilst the young women freely acknowledged the mentors support, families had a more 

ƳƛȄŜŘ ŀǇǇǊŜŎƛŀǘƛƻƴ ŦƻǊ ǘƘŜ ƳŜƴǘƻǊǎΩ ǿƻǊƪ ǿƛǘƘ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΦ   Some families expressed a 

ŦŜŜƭƛƴƎ ƻŦ ΨŘƛǎǘŀƴŎŜΩ ŦǊƻƳ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ƳŜƴǘƻǊΣ ŀƴŘ ŦǊƻƳ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƎŜƴŜǊŀƭƭȅΣ ŀƴŘ 

wished for a closer relationship. It is very important that the YWCA channel significant energy 

into facilitating continuous and meaningful mentor-family engagement.  This may through 

one-on-one coaching by YWCA staff with mentors in the early months of the new relationship 

as was well as through peer support offered between mentors at their quarterly meetings. The 

need for more face-to-face, culturally sensitive communication about Future Leaders by YWCA 

staff with families is clear. Schools have a strong appreciation of this communication style 

already, and could aid the YWCA in this respect.  

Selection Criteria for Future Leaders  

Regarding the criteria through which to select potential Future Leaders, caution was raised 

about how prescriptive these can be, as many young women in their early high schools years 

are still consolidating their goals, values and identityΥ ΨƎŜƴǳƛƴŜΩ ŎŀǎŜǎ Ƴŀȅ ōŜ ƳƛǎǎŜŘ ƛŦ ŎǊƛǘŜǊƛƻƴ 

were too stringently applied. However, mentors and schools staff believed that a supportive 

family would aid the young ǿƻƳŜƴΩǎ success in the programme. Some schools were interested 

in how the YWCA might open up the programme to more refuge and migrant young women. It 

was noted by a number of participants that a greater involvement of graduates would be 

beneficial in the recruitment of young women, in terms of making the challenges and rewards 

ŦŜŜƭ ΨǊŜŀƭΩ for the new Future Leaders. Additionally, the ƎǊŀŘǳŀǘŜǎΩ positive role-modelling 

within workshops and activities for both young women and mentors was widely suggested. 

This skill-base might be harnessed by the YWCA for these training needs.  

Retention  

Retention is very strong on the programme. Significant discussion during the evaluation 

focuǎŜŘ ǳǇƻƴ ǘƘŜ ǊŜǘŜƴǘƛƻƴ ƻŦ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴ ƻƴŎŜ ǘƘŜȅ ƘŀǾŜ ōŜŜƴ ǎŜƭŜŎǘŜŘΦ Ψ.ǳŘŘȅƛƴƎΩ ƻǊ 

pairing the new students together within the school was suggested. An extension of this idea 

came from some graduates who spoke of meeting collectively with and without their mentors 

at their school and the value they derived through those two different experiences.  Other 

ǊŜǘŜƴǘƛƻƴ ǎǳƎƎŜǎǘƛƻƴǎ ƛƴŎƭǳŘŜŘ ǊŜǘŀƛƴƛƴƎ ǘƘŜ ΨǇƻƛƴǘǎΩ ǎȅǎǘŜƳ ǿƘŜƴ CǳǘǳǊŜ [ŜŀŘŜǊǎ ŀǘtended 

functions and workshops. The development of a year by year level developmental process will 

ensure the programme is relevant throughout the duration of the four years. 

Workshops, activities and training 

The content of these workshops needs to be sharpened by YWCA staff for the young women, 

especially those who have been on the programme for more than 2 years, as Future Leaders 

frequently spoke of content repetition, boredom at content and dull speakers. Some content 

needs to be Year-level specific for participantsΦ ¢Ƙƛǎ ŎƻǊǊŜǎǇƻƴŘǎ ǿƛǘƘ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ 

request for more age-appropriate workshops being delivered by vibrant (young) women. Many 

of the young women were brimming with ideas about what they would like to learn more 
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about through Future Leaders. Plus, each young woman arrives with many skills that they can 

share with their peers ς this leadership opportunity needs to be facilitated by YWCA staff in 

future workshops and activities. Young women also wanted more Pacific and Maori women 

trainers and speakers.  

One expressed difficulty by past and present young women was the timing of their workshops 

and school meetings. No consensus time or day was identified during the evaluation 

ŘƛǎŎǳǎǎƛƻƴǎ ǿƘƛŎƘ ǎǳƎƎŜǎǘ ǘƘŀǘ ǘƘŜ ŎǳǊǊŜƴǘ ΨƻƴŜ ǎƛȊŜ Ŧƛǘǎ ŀƭƭΩ ŀǇǇǊƻŀŎƘ ƛǎ ƴƻǘ ǿƻǊƪƛƴƎΦ ¸²/! 

staff will need to offer more than one option to the young women for the same workshops if 

they are to heighten attendance.  A number of young women said that they were not always 

aware of the school-based visits by YWCA staff. To solve this, a schedule of meetings needs to 

be circulated amongst the school liaison staff with follow-up calls made to staff prior to the 

meeting to check their progress in advising the young women. This is quite possibly a 

replication of what is already done, but it needs to be reiterated by YWCA staff. Lastly, the 

young ǿƻƳŜƴ ǿŀƴǘŜŘ ƳƻǊŜ ŎŀƳǇǎΦ ¢ƘŜȅ ǿŜǊŜ ƴƻǾŜƭΣ ŀ ōǊŜŀƪ ŦǊƻƳ ǘƘŜƛǊ ΨƴƻǊƳŀƭΩ 

responsibilities, personally strengthening and fun.  

A greater integration of the programme into the host school was important; something as 

ǎƛƳǇƭŜ ŀǎ ƛƴŎƻǊǇƻǊŀǘƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭƻƎƻ ƻƴ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ ǇŀǇŜǊǿƻǊƪ ǘƘŀǘ ǿŜƴǘ ƘƻƳŜ ǘƻ 

families would assist in building the credibility of the programme.  

The mentors expressed a strong desire to meet together; it was the time and central location 

ǿƘƛŎƘ ƘƛƴŘŜǊŜŘ Ƴŀƴȅ ǿƻƳŜƴΩǎ ŀōƛƭƛǘȅ ǘƻ ŀǘǘŜƴŘ. No agreed time or date was identified by 

these women; therefore YWCA staff need to offer a range of meeting times and locations. The 

expression of interest by the mentors to meet with the young women, their families and with 

school staff needs to be facilitated by YWCA staff.  The relationship between mentors and 

YWCA staff needs attention, as mentors rated staff support poorly.  

Community Service 

The evaluation has shown that many Future Leaders have a huge array of pre-existing 

responsibilities to fulfil including family, school, church, sport, paid and unpaid work: Future 

[ŜŀŘŜǊǎ ΨŎƻƳǇŜǘŜǎΩ ŦƻǊ ǎǇŀŎŜ ƛƴ ǘƘŜƛǊ ƭƛǾŜǎΦ ¸²/! ǎǘŀŦŦ need to recognise, connect and count 

ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŜȄƛǎǘƛƴƎ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜ ǘƻǿŀǊŘǎ ǘƘŜƛǊ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ ŀŎƘƛŜǾŜƳŜƴǘǎ 

when coordinating this mechanism. This would be better than requiring the young women to 

ŦƛƴŘ ŀ ƴŜǿ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜ ŀŎǘƛǾƛǘȅ ŀƴŘ ΨƴŜǿ ǘƛƳŜΩ ǘƻ ǳƴŘŜǊǘŀƪŜ ǘƘƛǎ within the context of 

their already-busy lives. Where new community service activity is begun, it needs to link to the 

ǇǊƻƎǊŀƳƳŜ ƻōƧŜŎǘƛǾŜǎ ŀƴŘ CǳǘǳǊŜ [ŜŀŘŜǊǎΩ ǇŜǊǎƻƴŀƭ ƎƻŀƭǎΦ 

Communication 

tǊƻǾƛŘƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ CǳǘǳǊŜ [ŜŀŘŜǊǎ ƛƴ ŦŀƳƛƭƛŜǎΩ ŦƛǊǎǘ-language would be a very 

powerful message and commitment by the YWCA.  A range of YWCA-specific communication 

tasks need to be strengthened which include information to families, schools, young women, 
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ŀƴŘ ƳŜƴǘƻǊǎ ŘƛǊŜŎǘƭȅ ŀōƻǳǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜǎΩ ƻōƧŜŎǘƛǾŜǎΣ ǘƘŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ progress and 

schedules of meetings, training etc. YWCA staff need to respond and follow-up to the monthly 

reports submitted by mentors.  

Duration of the programme 

The existing duration of the programme - being 4-5 years - was widely supported by almost all 

evaluation participants. The young women, their families and the mentors were at times 

sŀŘŘŜƴŜŘ ŀƴŘ ŎƻƴŦǳǎŜŘ ŀǘ ǘƘŜ όǎǳǇǇƻǎŜŘύ ŜƴŘ ƻŦ ǘƘŜ ŦƻǳǊ ƻǊ ŦƛǾŜ ȅŜŀǊǎΩ ǊŜƭŀǘƛƻƴǎƘƛǇΥ ǘƘŜ ȅƻǳƴƎ 

ǿƻƳŜƴ ŀƴŘ ƳŜƴǘƻǊǎ ǿŜǊŜ ǎƻƳŜǘƛƳŜǎ ǳƴǎǳǊŜ ƛŦ ǘƘŜȅ ǿŜǊŜ ΨŀƭƭƻǿŜŘΩ ǘƻ ǊŜƳŀƛƴ ƛƴ ǘƻǳŎƘ ŀƴŘ ŦƻǊ 

the mentors, whether they were to be assigned another young woman. These issues need to 

be communicated clearly by the YWCA to mentors, the young women and their families. 
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Recommendations  

 

This section outlines how the Auckland YWCA can advance the aims of the evaluation, 

namely:- 

 The gathering, analysis and conversion of relevant information into usable social and 

economic evidence for future funding opportunities 

 The development of recommendations to strengthen the programme, and 

 The development of a new longitudinal evaluation framework for the programme. 

 

The authors have specifically focussed upon advancing the past and present ȅƻǳƴƎ ǿƻƳŜƴΩǎ 

point of view expressed throughout this evaluation as they are the ŜȄǇŜǊǘǎ ŀƴŘ ǘƘŜ ΨǘŀǊƎŜǘΩ ƻŦ 

ǘƘŜ ǇǊƻƎǊŀƳƳŜǎΩ ŦƻǳǊ ƻōƧŜŎǘƛǾŜǎ:- 

 ¢ƻ ƛƴŎǊŜŀǎŜ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǎŜƭŦ-confidence by providing access to a range of experiences  

 To support and encourage young women to achieve their self-defined goals  

 ¢ƻ ǎǳǇǇƻǊǘ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀŎƘƛŜǾŜƳŜƴǘ  

 To facilitate opportunities for young women to actively lead  

 

We would like to note that overall the programme is very good. Through this Future Leaders 

investment YWCA is developing strong, confident, capable young women who are contributing 

to their families and communities. Future Leaders is giving young women a chance to grow, 

learn, develop, and have new experiences that they would not normally have access to. It is 

enhancing their self efficacy which in turn is resulting in strong educational achievements, 

leadership roles and personal confidence.  
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Recommendation 1: To strengthen the Future Leaders programme we 

recommend the establishment of a developmental process across the four 

years of the programme 

Year  Development Outcomes 
Year 10  ESTABLISHING RELATIONSHIPS 

 
Establish relationship with self: 
Cultural awareness and identity, values, self care / responsibility (leadership) 
 
Establish relationship with group: 
 School Future Leaders peer group, wider Future Leaders participants in same year 
level and all year levels. 
 
Establish relationship with Mentors: Fun, friendly dual sharing. Mostly group 
environments for first year. Mentors arrange a common space for all to meet with 
their young women to do fun stuff as a group i.e. meet in a park and play hacky 
sack, go to the movies, ice skating, book a community centre and do some shared 
cooking. During these group monthly visit Mentors have min half an hour one on 
one time. A confident and competent mentor may take the lead in running these 
activities.  
 
Establish relationship with YWCA staff: 
Through school recruitment & induction, Future Leaders activities / workshops, one 
on one catch ups. 
 
Establish relationship with school liaison person: Form relationship of trust, caring 
and understanding so young women is comfortable with school liaison to be further 
involved and provide support in liaising between family-mentor-YWCA staff. 
 
Develop broad understanding and practicing goal setting.  
Begin to learn the process of developing personal goals.  
 
Community service linked to programme objectives: Staff work with group at 
school to run a group project using youth participation facilitation skills. Small 
project to begin with. This will enhance their relationship with self, group and staff. 
Invite mentors onto the process. Also recognise, connect and count existing 
community service they are doing.  
 
Workshops and activities: Hold a YŜŀǊ млΩǎ workshop on goal setting and 
relationship building, cultural awareness and identity, values, self care and 
responsibility.  
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Year 11  DEVELOPING GOALS 
 
Continue relationship with group ς monthly mentor meetings, 50% time spent with 
group. 
 
Mentor Relationships ς Monthly meetings, 50% time spent one on one with 
mentor. 
 
Continue relationship with YWCA staff: through monthly school based meetings, 
Future Leaders activities / workshops, one on one catch ups. 
 
Continue relationship with school liaison person: as needed. 
 
Implement personal goals  
Developing and deepening knowledge around personal goal setting and working 
towards achieving goals. YWCA develop goal setting criteria that links to programme 
objectives. 
 
Community service ς [ƛƴƪŜŘ ŘƛǊŜŎǘƭȅ ǘƻ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǇŜǊǎƻƴŀƭ ƎƻŀƭǎΦ  
 
Workshop and activities ς hold a Year 11 workshop on implementing personal goals 
with the focus being NCEA, study skills and career / courses opportunities. 
 

Year 12  PROGRESSING GOALS AND LEADERSHIP QUALITIES 
 
Mentor relationships -20% of time in groups, 80% one on one mentor time.  
 
Continue relationship with YWCA staff and school liaison person:  as needed 
 
Advancing personal goals  
Further detailed goal setting i.e daily goals, goals specific to future career. Ensure 
goals are still linked to programme objectives and can be actioned and measured.  
 
Community Service ς linked to leadership development. 
 
Workshops and activities: Hold a year 12 workshop on leadership qualities for their 
developmental stage.  Enhance learning and opportunities on leadership qualities. 
YWCA to provide opportunities for Year 12 students to have a say in the delivery of 
workshops and activities using a youth participation approach.   
 

Year 13  ACHIEVING OUTCOMES 
 
Relationships 
Support given from all key Future Leader relationships including staff, school liaison 
staff and mentors to facilitate the young women to fully achieve her personal goals. 
This includes the one-on-one mentor support for the young women.   
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Achieving personal goals  
 
Celebrate these achievements throughout the year and at graduation. 
 
Leadership: Through youth participation approach, Year 13 Future Leaders will be 
supported by YWCA staff to decide, plan and/ or deliver activities:  

- In-school workshops for their current and future needs 
- External workshops (with other year 13 Future Leaders schools) for their 

current and future needs 
- One Year 10-13 Future Leaders activity day / camp etc 
- Annual family, young women, mentor, YWCA and school staff picnic / 

activity 
 

 

To support this  

Mentors: 

Initial Training to cover; 

¶ Youth Development Strategy Aotearoa (YDSA) - Six principals 

¶ Stages of adolescent development  

¶ Strengths based approach to relationship and communication  

¶ Cultural awareness ς Maroi as Tangata Whenua and the Treaty of Waitangi, Pacific, 

Migrant and Refuges. Mentors should do an exercise of their own culture and how this 

affects their identity. 

¶ Current year 13 mentor to speak to group of the process, rewards and ideas in their 

first year. 

¶ Ask a past graduate to discuss what it was like for them in the first year. 

Ongoing support meetings 

¶ Bi-Monthly 

¶ Peer support and sharing ς Have a 10 min session where mentors peer up with same 

year level of young women and then a 10 min session where mentors peer up with 

different year levels e.g year 13 mentor with year 11, Year 12 mentor with year 10. 

More experienced mentor to support newer mentor in challenges they are facing. 

¶ Further peer sharing and support opportunities. 

Staff to Mentor communication / support 

¶ Staff to give feedback on every monthly report, share information on the school visits 

and any other information pertaining to mentors young women participant. 

¶ Ensure mentors know the criteria for selection and the process if young women are 

not engaging or the match is challenging. If this is happens staff to stay in close 

communications with mentor until resolved. 

¶ If young women drop out, match them up again quickly so not to lose enthusiasm. 
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Family: 

¶ Write guideline on etiquette mentor should have with family. Such as; 

- Meet the family in their home 

- Learn about their culture and what is important to them regarding their family. 

- Ask about their desired outcomes of their daughter being on the programme 

¶ LƴŦƻǊƳ ŦŀƳƛƭȅΩǎ ŀƴƴǳŀƭƭȅ ƻŦ ǘƘŜƛǊ ŘŀǳƎƘǘŜǊΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƘƛƎƘƭƛƎƘǘƛƴƎ 

education outcomes. Look at ways this could be delivered to suite ǘƘŜ ŦŀƳƛƭȅΩǎ ƴŜŜŘǎ ŜΦƎ 

in person or written in their first language. 

¶ Hold an annual fun relaxed day for families, young women, mentors, YWCA and school 

staff to meet and socialise together. 

Schools: 

¶ aƻǊŜ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ǎŎƘƻƻƭ ƭƛŀƛǎƻƴ ƻŦ ȅƻǳƴƎ ǿƻƳŜƴΩǎ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ 

development. Develop this to be a two way feed so YWCA staff are informed of young 

ǿƻƳŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀǘ ǎŎƘƻƻƭΦ 

¶ With ǇŜǊƳƛǎǎƛƻƴ ŦǊƻƳ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ƎƛǾŜ ǘƘŜ ǎŎƘƻƻƭ ƭƛŀƛǎƻƴ ǇŜǊǎƻƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎ 

goals for the year so they can assist in providing opportunities to succeed them. 

¶ Send through annual plan of events, workshops, forums etc. Send through requirements 

of participants i.e community service.  

¶ Share success and outcomes of the programme of young women at their school and 

across Auckland with the liaison staff and senior school management.   
 

¶ Request school to provide space for school based workshops. 
 

¶ Nurture existing relationship with school liaison person, ensure they feel connected and 

plugged into the programme and YWCA. 

 

General 

¶ Hold an annual overnight camp for all young women participants. Mentors could attend 

for a day or the night. This could cover an activity day and a workshop. Year 13 

participants involved in planning. 

¶ Develop a new visual model that embraces the four groups that support the programme 

objectives being achieved; Mentor, Family, School and YWCA.  All four groups are 

important to the strength and success of the programme.  
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Recommendation 2: To enhance the Future Leaders programme we 

recommend a clearer pathway for graduates 

GRADUATE DEVELOPMENT 

First year after programme 

¶ A continued mentor relationship recommended: The YWCA may wish to suggest some 

guidelines although the pair can determine the relationship themselves.  

¶ Mentors invited to mentor evenings.  

¶ 1st year tertiary study, work support programme 

- Peer support from 2nd and 3rd year graduates. Could be a buddy system. 

- 1st year regular ƎǊƻǳǇ ŎŀǘŎƘ ǳǇΩǎ ǿƛǘƘ ŀ ǎǘŀŦŦ ƳŜƳōŜǊΣ ǇŜŜǊ ǎǳǇǇƻǊǘ ƎǊƻǳǇ at a 

central location. 

¶ Opportunity to assist with new intake in their school.  

 

All graduates 

¶ Opportunity to assist facilitators at Future Leaders activities and forums. 

¶ Assist and speak at mentor trainings on what it was like through the years with their 

mentor especially in the first year.  

¶ Be offered paid positions at YWCA fund raising and profiling events as a way to earn 

money. 

¶ Opportunities to speak at participant events where they could pass on information about;  

- Putting the effort and commitment in and the results they will get back.  

- Discuss the relationship with mentor.  

- DƛǾŜ ŀǎ ǿŜƭƭ ŀǎ ǊŜŎŜƛǾŜ ȅƻǳΩƭƭ ƎŜǘ ƳƻǊŜ out. 

¸ƻǳƴƎ ǿƻƳŜƴΩǎ ŎƻƭƭŜŎǘƛǾŜ 

¶ Establish an !ǳŎƪƭŀƴŘ ōŀǎŜŘ ¸ƻǳƴƎ ²ƻƳŜƴΩǎ /ƻƭƭŜŎǘive to organise networks; web site / 

networking information sites; newsletters ςǿƘƻΩǎ ŘƻƛƴƎ ǿƘŀǘΣ ǇŜǊǎƻƴŀƭ ǎǳŎŎŜǎǎŜs, YWCA 

events and achievements; organise social fun gatherings / network opportunities; 

inspirational speaker series.  

¶ Link with national and LƴǘŜǊƴŀǘƛƻƴŀƭ ¸ƻǳƴƎ ²ƻƳŜƴΩǎ /ƻƭƭŜŎǘƛǾŜ



57 

 

 

Appendix I: Participant Spreadsheet  

 

Spreadsheet with the range of categories for YWCA staff to include when identifying possible 

evaluation participants. This spreadsheet sample was for identifying possible young women 

graduates of the Future Leaders programme.  A total of 16 graduates were wanted for the 

interviews.  
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Appendix II: Sample questionnaire  

 

Sample questionnaire used when interviewing current young women engaged in Future 

Leaders Programme  
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1. Whŀǘ ƛǎ ȅƻǳǊ {ŎƘƻƻƭΩǎ ƴŀƳŜΚ    

  

 

2. When were you born?   

Day     Month            Year you were born 
(e.g., 29)   (e.g., 02)          (e.g., 1993) 

          

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Tick as many circles as you need to show which 
ethnic group(s) you belong to 

o NZ Maori 

o NZ European or Pakeha 

o Other European  

o Samoan 

o Cook Island Maori 

o Tongan 

o Niuean 

o Chinese 

o Indian 

o Other (such as FIJIAN; KOREAN) 

 
        ______________________  
 

This information will be used for statistical purposes only. Your information remains confidential to the researchers, 

who will compile it for the purposes of this evaluation only. The published results will not use your name, and no 

opinions will be attributed to you in any way that will identify you. 

3. Tick as many circles as you need to answer this question.  

In which language(s) could you have a conversation about a 

lot of everyday things? 

o English 

o Maori 

o Samoan 

o New Zealand Sign Language 

o Other languages ú  Name the language(s) 

(e.g., CANTONESE; GUJARATI)      ü 

 

       __________________________________________ 

 

6. Tick as many circles as you need to answer this 

question.  

Does a health problem, or a condition, you have 

(lasting 6 months or more) cause you difficulty 

with, or stop you doing: 

o Everyday activities that people your age can 

usually do 

o Communicating, mixing with others or 

socialising 

o Any other activity that people your age can 

usually do 

OR 

o No difficulty with any of these  

 

Which of these groups? 

o English  

o Dutch 

o Australian 

o Scottish 

o Irish 

o Other __________  

4. Tick as many circles as you need to answer the question 

Which of these people live in the same household as you? 

o Your mother 

o Your father 

o Your sister(s) 

o Your brother(s) 

o Your Grandmother(s) 

o Your Grandfather(s) 

o Other people ú Print who they are  

(e.g. C[!¢a!¢9Σ !¦b¢¸Σ ah¢I9wΩ{ t!w¢b9w) 

 

__________________________________________ 

 

 

__________________________________________ 

 

7. Do you smoke 1 or more cigarettes per day? 

o Yes   O      No  
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14. What is your religion? 

o no religion 

o Christian  

o Hindu 

o Muslim 

o Buddhist 

o Jewish 

o Other   

 

_______________________ 

OR  

o Object to answering this question 

 

 

 

 

 

 

 

 

 

 

10. Tick as many circles as you need to answer this question.  

In the last 7 days, which of the following did you do for yourself, 

or for people living in the SAME household as you? 

o Household work, cooking, repairs, gardening 

o Caring for or looking after any child who lives in the same 

household as you 

o Caring or looking after another person living in the same 

household as you, who is aged, ill or has a disability 

OR 

o none of these things 

8. Tick as many circles as you need to answer this question.  

In the last 7 days, which of the following have you done, without pay, for people who do NOT live in the same 

household as you? 

o Unpaid household work, cooking, repairs, gardening 

o Caring for or looking after any child who does NOT live in the same household as you, unpaid 

o Unpaid caring or looking after another person who is aged, ill or has a disability NOT living in the same household as 

you 

o Attending committee meeting, or organisation, administration, policy work, etc, unpaid for school, group, church, or 

marae 

o  Unpaid fundraising work, selling, etc, for school, group, church, or marae 

 

____________________________________________________________ 

OR 

o none of this sort of work 

13. From ALL sources of income, what was 
your TOTAL personal income before tax or 
anything was taken out in the 12 months 
that ended on 31 March 2009  

o Loss 

o Zero income 

o $1 - $5000 

o $5001 - $10,000 

o $10,001 - $15,000 

o $15,001 or more 
 

9. If you have done any of the things asked about in question 8 

above, answer this question.  

In the last 7 days, how many hours did you spend in total doing 

all those things asked about in question 8 

o 1-4 hours 

o 5-14 hours 

o 15-29 hours 

o 30-59 hours 

o 60 or more 

 

12. In total, how many paid hours do you 

usually work each week?  ______ hours 

11. If you have done any of the things asked about in question 10 

above, answer this question.  

In the last 7 days, how many hours did you spend in total doing 

all those things asked about in question 10 

o 1-4 hours 

o 5-14 hours 

o 15-29 hours 

o 30-59 hours 

o 60 or more 

 

Which of these, if any, are 
you? 

o Anglican 

o Catholic 

o Presbyterian 

o Methodist 

o Ratana 

o Other. Print what it is  
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Program Objectives 

Increasing your 
self confidence? 
 

Achieving your 
personal goals? 
 

Achieving 
educationally? 
 

Being a leader? 
 

15. How much has your 
mentor supported you in 
........ 

1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 

16. How much have the 
activities, workshops and 
events supported you in ..... 

1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 

17. How much has your 
community service work 
supported you in ........ 

1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 

18. How much has the YWCA 
ǎǳǇǇƻǊǘŜŘ ȅƻǳ ƛƴ ΧΦΦΦΦΦ 

1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 1    2    3    4    5 

Use this rating scale to answer these questions: 

 1 Very poor       2 Poor             3. O.K   4 Good    5 Very good 

 

Thank you for this information which will be held confidentially by the researchers. It 

will help us understand better how to improve the YWCA Future Leaders Programme.  
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Time allocated Method  Participants  Number of Participants 

60 min Face to face interview Current Young 
Women participants 
 

6 

 

19. Are you the eldest child in your family?   

o Yes  

o No, I am the    2nd    3rd    4th    5th    6th  ƻǘƘŜǊΧΧΧΧ born child to my mother 
 
20. What existing skills have you strengthened through Future Leaders?  What else?  
[Prompts: listening / writing / talking / trying stuff out / socialising / organising /  confidence / 
self-understanding (emotional) / focus or concentration / independence / motivation / courage 
/ self control / outgoing / time management  / future planning]  
 
21. Since being in Future Leaders, do you now handle difficult situations better?   

o Yes  How? 

o No    

22. What new opportunities have happened for you since being in Future Leaders? 

23. What improvements do you think can make Future Leaders even better for you 

personally?  

24. How many years do you think the Future Leaders program should be? 
1 2 3 4 5 6      years 

25. What personal aspirations do you have now? 

26. Overall, what has the Future Leaders programme done for you so far?  
[Prompts : changed  attitudes, behaviours] 
 

THANK YOU 
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Appendix III : Three Auckland Based Youth Mentoring 

Programmes  

 

As part of looking into effective youth mentoring practice and to compare delivery and of 

youth mentoring programmes the researcher spoke with three local youth mentoring 

programmes 

Affirming Works ς  A specific programme for Pacific young people in South Auckland. In the 

past was Affirming Women. 

MATES ς An established, well recognised and fully evaluated Auckland-based programme 

supported by Auckland University. 

Project K ς A long standing, well recognised and evaluated nation-wide programme. 

Each programme has different delivery mechanisms and objectives. Operational and strategic 

themes for each programme are identified here, along with comparisons for learning for the 

YWCA. 

    

Affirming Works, ¢ǳǇǳΩŀƴƎŀ - Youth Mentoring  

Affirming Works started as Affirming Women. The organisation began in 2002 with a youth 

mentoring programme for young women prostitutes in Papatoetoe. Within a year local schools 

were requesting a mixed-gender mentoring programme in schools. They no longer run a 

programme specifically for young women. 

¶ Pacific based programme running out of five high schools in South Auckland. 316 students 

in 2008. 

¶ Programme is delivered in High Schools for groups of 25 students in year 11, 12 and 13. 

¶ Schools select students. Students need to commit and have parental consent. 

¶ Two Affirming works staff, a male and female are mentors for each group.  

¶ {Ŝǎǎƛƻƴǎ ŀǊŜ Ǌǳƴ ƛƴ ǎŎƘƻƻƭ ǘƛƳŜ ŘǳǊƛƴƎ ŀ ŘƛŦŦŜǊŜƴǘ ǇŜǊƛƻŘ ŜŀŎƘ ǿŜŜƪ ǎƻ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ 

consistently miss out on a certain subject. 

¶ Two programme objectives:  

1. Stay in school 

2. Transition into work, training or further education. 

¶ Affirming Works staff and mentors work on a term-by-ǘŜǊƳ ǇǊƻƎǊŀƳƳŜ ƭŜŘ ōȅ ƎǊƻǳǇǎΩ 

need. 

¶ Other support mechanisms include: 
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1. Annual camp for all year groups with additional charge of $80 per student. 

Around 55% of students attend. 

2. Team building days to build moral and friendships. Each group has 2 activities 

annually such as movies or bowling.  

3. Guest speakers at school to discuss career options 

4. Visits to tertiary institution open days 

5. Graduation - all year levels and families invited. 

¶ Volunteers assist with camp, team building days, as guest speakers and at graduation. 

¶ Affirming Works staff meet with students one on one throughout the year to assess, 

monitor and support goal setting process. 

¶ Affirming Works staff work closely with school liaison teacher.  They have access to school 

records to fully support students in all areas required. 

¶ Schools link programme to education outside the classroom 

¶ Funding through Ministry of Social Development as Affirming Works intention is to 

decrease unemployment and crime rate. Schools top up $5,000 per year. 

¶ End of 2008 an Alumni was set up to support students post high school. They have 600 

young people on their data base. 

 

MATES (Mentoring and Tutoring Education Scheme), Auckland University and Great Potential 

Trust 

Objective 1: That mentees, their families and the teachers of each school will, by the end of 

the year, report that this contact with MATES has been positive and worthwhile for the 

students and the school.  

Objective 2: That the mentees and the teachers at the school will, at the end of the year, 

report improved confidence, aspirations and achievement by each mentee.  

Objective 3: That the university mentors report at the end of the year that they have an 

enhanced awareness of social issues, gained valuable personal development and that they 

have been rewarded financially from this activity.  

¶ Focus on academic achievement with a view to students going into tertiary studies 

following high school. 

¶ Schools identify students using MATES criteria: 

o making a time commitment 

o wanting to be involved,  

o having the potential to go to university 

¶ MATES is run in ten schools across West Central and South Auckland, with 125 

participants in 2009 and an average of 12 students per school group.  

¶ Decile 1-3 schools participate (although some schools have increased their decile rating 

over the years). 
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¶ Mentors are second year university students. They are recruited through student job 

search, and not all are from Auckland University. They undergo an interview and an 8-

hour training day before final selection is made.  Training includes policy and procedures, 

best practice, professional expectations, workshop facilitation skills and peer sharing from 

and current past mentors.  

¶ tǊƻƎǊŀƳƳŜ ǎǘŀǊǘŜŘ ŘŜƭƛǾŜǊƛƴƎ ǘƻ ȅŜŀǊ мл ǎǘǳŘŜƴǘǎ ƛƴ нллнΦ ¢Ƙƛǎ ǿŀǎƴΩǘ ǾŜry effective as 

University students struggled to deal with 14 year olds maturity levels and because the 

focus on education was difficult for this 14-year old age group. After further trials, the last 

four years have focused upon Year 13 students and supporting them into university.  

¶ An induction day is held for mentees (only) covering expectations of them and others 

involved in programme, programme processes   and goal setting process. 

¶ Programme is delivered after school once a week in homework centre at school. Each 

session is two hours and a co-ordinator from MATES is there for the whole session, with a 

school liaison person there at the start of each session. Sessions begin with group 

activities for an hour then one on one time with mentor and mentee doing tutoring or 

going through goal setting and / or personal barriers to success.   

¶ A MATES work book has been developed . 

¶ Matching occurs based on self identified and school identified student needs. It is often 

academic-subject based.  

¶ Schools are very involved in the programme, with the designated school liaison person 

often in Senior Management. Some are on the MATES advisory committee.  

¶ Schools celebrate MATES successes in newsletters and staff meetings. 

¶ Feedback sessions are held each year with the school and recommendations are actioned 

and communicated the following year.  

¶ A high percentage of students are Pacific Islanders. 

¶ MATES holds six large activities each year which involve some university faculties linked to 

courses of interest for the MATES students. i.e the Maori faculty ran a theatre sports 

session linked to Te Reo Maori week.  MATES also run homework centres on university 

campus and have students take part in university open days.  

¶ End of year dinner held on campus with family and school liaison people invited.  

¶ During the holidays MATES students shadow their mentors (university students) to 

lectures for a day so they get a feel of university life.  

¶ CŀƳƛƭȅΩǎ ƛƴǾƻƭǾŜŘ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ǿƛǘƘ ŀ ƭŀǳƴŎƘ ŀƴŘ ƛƴǾƛǘŜŘ ǘƻ ŎŜǊǘŀƛƴ ŀŎǘƛǾƛǘƛŜǎ ŘǳǊƛƴƎ ǘƘŜ 

year. MATES Co-ordinator keeps families linked through strong initial contact, with 

families being comfortable to contact MATES co-ordinator at any time.  

¶ Programme is now fully funded by Auckland University on a year by year basis. Initially 

they received a three year grant from Todd Foundation of $500,000. Programme now 

Ŏƻǎǘǎ ϷоллΣллл ǇŜǊ ŀƴƴǳƳΦ  a!¢9{ ƛǎ ǇŀǊǘ ƻŦ !ǳŎƪƭŀƴŘ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǎǘǊŀǘŜƎƛŎ Ǝƻŀƭǎ ǘƻ 

support the local community and is the largest outreach programme for the university. 

Out of 112 students tracked from 08 MATES graduates, 56 enrolled in Auckland University 

courses.  
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Project K, Foundation for Youth Development (FYD) 

¶ 14-month programme for year 10 students. Groups of 12 students are selected. 

¶ Objectives of Project K are ;  

o Self-reliance 

o Team building 

o Self-confidence 

o Perseverance 

o Goal setting 

o Good health and life skills 

¶ Tools to achieve this are; 

o Induction and information day following section 

o Three week wilderness adventure camp 

o Community challenge ς Youth participation project run as a group. 

o One on One mentoring  

¶ Project K is run in a number of regions throughout New Zealand. Each region has its own 

trust and staff to run Project K. They get support and resources from FYD National 

Support Office  

¶ Some schools have more than one programme running. 

¶ Four goals are to be achieved in a year:  

o 1 x academic 

o 1x health and fitness 

o 2x personal  

¶ During wilderness adventure camp, students get an opportunity to lead a day. This 

strengthens their ability to work in a group and builds self confidence which continues in 

their group work back at school. 

¶ !ǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜΣ ǎǘǳŘŜƴǘΩǎ ǿƻǊƪ ŀǎ ŀ ƎǊƻǳǇ ǘƻ ƛŘŜƴǘƛǘȅ ŀƴ ŀǊŜŀ ŀƴŘ 

project they want to support in the community. The project is run in a youth participation 

manner and is often environmentally focused. The project is relevant to their age and 

their recent experience in the wilderness. 

¶ Families are fully informed throughout the journey. Project K hold caregiver meetings 

before the wilderness adventure on programme requirements and what can be expected 

ǿƘŜƴ ǎǘǳŘŜƴǘǎ ǊŜǘǳǊƴ ŦǊƻƳ ŎŀƳǇΦ ¢ƘŜȅ ŀƭǎƻ Ǌǳƴ ŀ ΨƳŜŜǘ ǘƘŜ ƳŜƴǘƻǊǎΩ ŜǾŜƴƛƴƎǎ ŀŦǘŜǊ ǘƘŜ 

camp.  

Mentors are trained and required to form a relationship with the family which is 

supported by Project K co-ordinator.  Mentors are well trained over a 20 hour period ς 

either over a weekend, or over a series of nights. Training is very experimental learning, is 

focused on a strengths based approach, covers the Youth Development Strategy 

Aotearoa, and includes; 
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o Youth issues ς stages of development. 

o Positive mentor partnership 

o Celebrate achievements ς goal setting 

¶ Mentors are given a guide as to where they should be with their student at certain stages 

i.e relationship built in first three months, goal setting focused in next three months.  

¶ Mentors have monthly 2-о ƘƻǳǊ ǎǳǇǇƻǊǘ ƳŜŜǘƛƴƎǎ ǿƘƛŎƘ ŎƻǾŜǊ ǿƘŀǘΩǎ ǿƻǊƪƛƴƎΣ 

challenges, contact etc with an 80-100% turn out. Mentors are supported by Project K co-

ordinator. They call or hold face to face one on one meetings; send out newsletters and 

organise student and mentor activities.  

¶ Mentors file a monthly report that is acknowledged by the co-ordinator.  

¶ Following the end of year graduation many report they continue the relationship. Some 

mentors rejoin the process and mentor a new student.  

  



68 

 

Appendix IV: Research Methods 

 

A three-phase multidisciplinary research approach was used to explore and analyse the YWCA 

!ǳŎƪƭŀƴŘΩǎ CǳǘǳǊŜ [ŜŀŘŜǊǎ tǊƻƎǊŀƳƳŜ aims, objectives and outcomes through utilising:- 

1. Secondary data analysis of the existing information available about the Programme 
including:- 

 Existing evaluation and questionnaire results 

 Relevant YWCA documentation such as policies, budgets, proposals, statistics, reports 
 

2. Structured feedback from:- 

 Mentors (group fora and questionnaire) 

 Current young women participants (key informant interviews and questionnaire) 

 Parents and Caregivers (in-home meetings) 

 School liaison teachers (key informant interviews and questionnaire) 

 Graduates (key informant interviews) 
 

3. Met with YWCA staff working on Future Leaders programme. 
 

Representative evaluation participants  

Significant time and effort was spent in ensuring that a representative spread of evaluation 

participants would be contacted by YWCA staff and subsequently by the research team for 

their possible participation in the evaluation. A spreadsheet (sample attached in Appendix II) 

was designed with the range of categories όŜΦƎΦΣ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǇƘȅǎƛŎŀƭ ƭƻŎŀǘƛƻƴΣ ǎŎƘƻƻƭ 

ŘŜŎƛƭŜΣ ŀƴŘ ŜǘƘƴƛŎƛǘȅύ ŦƻǊ ¸²/! ǎǘŀŦŦ ǘƻ ΨǘƛŎƪ ƻŦŦΩ so as to gather a diversity of participants. The 

ΨƪŜȅ ƛƴǘŜǊŜǎǘǎ κ ƘƻōōƛŜǎΩ category sought to identify, for example, young women who were 

ŦƻŎǳǎŜŘ ƛƴ ǘƘŜ ǎǇƻǊǘǎΣ ŎǳƭǘǳǊŀƭ ŀŎǘƛǾƛǘƛŜǎΣ ŀƴŘκƻǊ ŀŎŀŘŜƳƛŀΦ  ¢ƘŜ ΨƳŀǊƎƛƴŀƭƛǎŜŘΩ ŎŀǘŜƎƻǊȅ ǿŀǎ 

inserted so as to include young women who may have particular experience(s) that challenged 

their capacity to engage in the programme. With due sensitivity to privacy considerations, 

none of these categories were notified. All other categories were met. 

 

Questionnaire  

An important task was to consolidate the questionnaire content across the five Ψsub-groupsΩ ƻŦ 

participants (mentors; current young women participants; parents, family and caregivers; 

school liaison teachers; and programme graduates) being asked for their feedback. Tailored 

questionnaires (sample attached in Appendix III) were designed for each of these sub-groups.  
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These questionnaires were very complex, and included consent and information sheets as well 

as three specific styles of information to be gathered from the participant: 

 Personal demographic data (age, ethnicity, household members, income, unpaid and 
paid work hours, religion, and health status including smoking) 

 a self-assessment of the four Future Leaders objectives using a likert scale (very poor ς 
very good);   

 a schedule of open-ended questions about the programme 
 

Each of these five questionnaires were pilot tested by the researchers with a small sample of 

ǇŜƻǇƭŜ ǊŜǎǳƭǘƛƴƎ ƛƴ ŀƭǘŜǊŀǘƛƻƴǎ ōŜƛƴƎ ƳŀŘŜ ǘƻ ǘƘŜ ΨŦƭƻǿΩΣ ǘƘŜ ŎƻƴǘŜƴǘ - including language, and 

the quantity of questions so that the length of time taken to fill in the questionnaire was not 

prohibitive.   Consequently, the questionnaires, including the interviewing questions, worked 

extremely well in the field amongst the broad diversity of participants who were recruited.  

The research process is therefore considered to be rigorous and robust.  

Different times were allocated for different sub-ƎǊƻǳǇǎΩ ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ CƻǊ ŜȄŀƳǇƭŜΣ ǎŎƘƻƻƭ 

liaison teachers were met with for only 20 minutes, as the researchers appreciated the 

competing demands on these staff ƳŜƳōŜǊǎΩ ǘƛƳŜ ƛƴ ǘƘŜ ǎŎƘƻƻƭ ŜƴǾƛǊƻƴƳŜƴǘ ŘǳǊƛƴƎ 

lunchtime.  ¢ƘŜ ȅƻǳƴƎ ǿƻƳŜƴ CǳǘǳǊŜ [ŜŀŘŜǊǎ ƎǊŀŘǳŀǘŜǎ ǿŜǊŜ ΨŀƭƭƻŎŀǘŜŘΩ ол ƳƛƴǳǘŜǎ ŦƻǊ 

discussions, as these were planned to be predominantly telephone interviews, and it was felt 

that a longer duration would potentially compromise the quantity of participants who would 

ŀŎŎŜǇǘ ǘƻ ōŜ ƛƴǾƻƭǾŜŘ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ŜǾŜƴǘǳŀƭ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŦŜŜŘōŀŎƪΦ The mentors 

focus groups took approximately 1 ½ hours, and included a one-on-one 10 minute interview 

with a researcher within the group discussion timeframe. The young women engaged in Future 

Leaders and their families were each allocated one hour to discuss their perspectives. These 

conversations were largely undertaken in their family home.  

We met face to face with almost all of the participants. Specifically there were six current 

young women engaged in Future Leaders that were interviewed; six family and support 

people; eleven mentors; and three YWCA staff. We also met with many of the thirteen 

graduates and with four school liaison teachers when undertaking interviews.  Except for the 

ƳŜƴǘƻǊǎΩ ŦƻŎǳǎ ƎǊƻǳǇǎΣ ǘƘŜ ƭƻŎŀǘƛƻƴ ƻŦ ǘƘŜ ƛƴǘŜǊǾƛŜǿǎ ǿŀǎ ŘƛǎŎǳǎǎŜŘ ŀƴŘ ŘŜŎƛŘŜŘ ǳǇƻƴ ōȅ ŜŀŎƘ 

ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΣ ŦƻǊ ǘƘŜƛǊ ŎƻƴǾŜƴƛŜƴŎŜΦ ¢ƘŜ ǘǿƻ ƳŜƴǘƻǊǎΩ ŦƻŎǳǎ ƎǊƻǳǇǎ ƻŎŎǳǊǊŜŘ ŀǘ the 

YWCA offices in central Auckland.  In all of these meetings, hospitality was extended to the 

interviewee(s) by the researcher(s). In a minority of instances interviews were conducted over 

the telephone.  We recorded all interviews using digital recorders and transcribed these 

ŘƛǎŎǳǎǎƛƻƴǎ ŦƻǊ ǎǳōǎŜǉǳŜƴǘ ŀƴŀƭȅǎƛǎΦ ¢ƘŜ ǉǳŜǎǘƛƻƴƴŀƛǊŜΩǎ ǉǳŀƴǘƛǘŀǘƛǾŜ ŘŜƳƻƎǊŀǇƘƛŎ ŀƴŘ ǎŜƭŦ-

assessment questions completed by each of the 43 participants were also analysed.  

The triangulation of these three research methods has lead to a strong and complementary 

base of evidence. Analysis of this evidence has some implications for policy and management 

decisions in respect of the programme.   


